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1.1 Origin 
1*2 Selection and Statement of the ProMea 
- Originality 
- Feasibility 
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1*^ - Objectives and Hypotheses of tiie ProKLem 
1.5 Dellfflltatlons 
PROBLEM , BMSRGENCE AND SPECIFICAf ION 
Han*s tinqciOQC'bable thirst for kno\d.edge, his 
insatlalile curlousity has led him frois a nomadlo 
existenoe to the modem society. From a3rstlelsBi, 
dopaa, and the llnltatlons of unsysteiiiatle observation 
based upon personal experience^ he ha.s examined the 
process of thinking Itself to develop the method of 
deductive-Inductive thinking vhlch has become the 
foundation of Scientific method. Although first 
applied as a method of the Physical Sciences, the 
process of Scientific Inquiry IKIS also become the 
prevailing method of behavioural Sciences. 
Because temm behaviour Is too complex, It Is 
much more difficult to develop sound theories of human 
behaviour than It Is to develop theories that predict 
occuTttiees In the purely physical world. Educational 
research can be best conceived as the process of 
arriving at dependable solutions to prohLems through 
the planned and systematic collection, analysis and 
Interpretation of data. Thus, Education would then 
have a degree of control over the Iraman mind that the 
Physicians possess, to some extent over the human body. 
The present society is beset with innumerabOle 
prohletns. Education holds a prime place in modem 
times. In our country, despite the best efforts of the 
government, illiteracy continues to haunt us. The rate 
of literacy in India is extremely low, to progress we 
have to give extra importance to education. It is 
essential to plug any loop holos in our educational 
system. Any research which helps in this direction, 
would undoubtedly be of immense help. The Schools are 
the basic units of our educational system. They 
perform a significant role. The Principal is the 
leader. He faces on enormous ahd unenviable task. 
The success of a School depends largely on the skills 
of its Principal and not so much on its buildings, A 
good Principal can do wonders with IJMted finance. 
Poor standards of educational institutions may 
be among other factors due to ineffective supervision, 
strained relations in teachers and indiscipline among 
students and quality leadership. They not only 
undermine and block the progress of the nation but also 
endanger its existence if allowed to continue for long 
periods. Our Educational institutions are indeed in 
desperate need of quality leadership. Assessment 
activity must contribute to improve leadership and 
heighten morale if it is worthy of support. While 
administrators may be on trials so are our institutlcms, 
their governing bodies and faculties. They must 
nurture the best qualities of leadership that can be 
found. The administration of any such institution is 
an increasingly complex assignment, one vulnerable to 
many conflicting and changing objectives. 
The School Principal is expected to be a 
friend of the students, a colleague of management, a 
good fellow with the alumni, a sound administrator 
with the trustees, a good speaker with the Public, a 
Politician with the State legislators, a persuasive 
dlplGmat vlth donors, a champion of education in 
general, a spokesman to the Press, a Scholar in his 
OMO, right, a Public Servant at the State and national 
levels, a devotee of arts and Cricket eqxially, a decent 
human being and least of all a good Spouse and Parent, 
Above all he must enjoy his vork regardless of the 
tensions involved In carrying out all his responsibilities. 
An onerous task indeed. No one can be all these things, 
some succeed at being none, further still, the 
Principal should be firm, yet gentle; sensitive to 
others, yet be firmly planted in the present; both 
visionary and sound; affable; yet reflective; know 
the value of money and realize that ideas cannot be 
bought; inspiring in his visions yet cautious in what 
he does; a man of Principle yet able to make a deal; 
a man with broad perspective who will follow the 
details conscientiously; a seeker of truth where the 
truth may not hurt much; a go<^ citizen but ready to 
criticize the status fearlessly; a source of Puhlic 
Policy Pronouncements when they do not reflect on his 
own institution. Ha is one of the marginal men in a 
democratic society - of whom there are many others -
on the margin of many groups, many ideas, many 
endeavours, many characteristics. He is a marginal 
man but at the very centre of the total process. All 
this, Just reading takes our breadth out. 
It is evident tiiat the PrincipisCL has to be 
an exceptional man, a visionary. What are the factors 
that would make an Effective Principal ? Any research 
which aids in identifying the factors which contribute 
towards a Principal being more effective, is worthy of 
Pursuit, 
Thus, a call for evaluation of "Principal 
Effectiveness" is nothing more than «in urgent plea for 
an honest look at current working conditions. This 
evaluation of Institutional leadership is Just as 
vital for the enllghtment of employers as it is to 
the enhancement of administrative performance. 
The choice of a suitable problem is one of 
the most difficult t^sk facing the researcher. He 
tends to define problems that are too broad in scope 
or that deal with too fragmentary aspects of the 
problem, k good research problem has the originality, 
feasibility and significance. The researcher should 
evaluate a proposed problem in the light of his 
competence, the availability of data, the financial 
d®flands of the study, the limitations and the possible 
difficulties and social hazards. The Investigator 
has undoubtedly takcci into account this criterion of 
selection, 
(a) Ongit^alttv : Although the Principal has been the 
subject of study by researchers for a long time, still 
a few areas remain unexplored, have escaped the 
scrutiny of many a researcher. Educationists have 
concentrated their efforts on emphasizing the qualities 
of a successful Principal, The duties done by a 
Principal has also attracted the attention of few but 
hardly any one has endeavoured to evaluate the qualities, 
The investigator has not come across any research in 
which researcher in India has tried to construot a 
scale for measuring Principal effectiveness. T|» 
Principal as a human being has escaped attention of the 
researcher. Educationists have also succeeded in 
analyzing his leadership style and its effect on School 
improvement but have ignored the study of his personal 
values. Thus, the problem under taken is original and 
tliought provoking, 
(b) Faaaibliitv t ks far as feasibility is concerned, the 
results of the research and its practicability in 
making the Principal role effective stand witness to 
its feasibUlty. 
(o) frpblem and terms defined t 
The title, "Principal" is an appropriate 
designation for the chief administrator of a single 
School. This does not necessarily mean that his 
responsibilities are limited to a particular School 
building but they in fact are extended towards the 
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community as veil. 
The Dictionary of Education (Carter V. Good) 
defines the term Principal as the acJmlnistrative head 
and Professional leader of a School division or unit, 
such as a high school, junior high school or elementary 
school, a highly specialized full time adninistratlve 
officer in large PuTalic School system, but usually 
carrying a teaching load with small ones; in public 
education, usually subordinate to a Superintendent of 
Schools, 
The terra "Principal" when used in schools means the 
heajl of the institution. Principal effectiveness is a 
term of recent origin. It is measure of the Principals' 
competence in running a school efficiently. This would 
involve two major aspects, 
(i) Traits and characteristics possessed by the Principal 
(ii) Duties, functions and responsibilities of the 
Principal, 
The School building, finance, teacher morale undoubtedly 
play prime role in its success still, it cannot be denied 
that the single most important factor in the success of a 
school is the efficiency of its Principal, The 
constraints of finance cannot hamper and adept the 
Principal. A good Principal can boost the morale of 
the teachers. Thare are many factors vhlch ecmtrlbute 
towards the effectiveness of the Principal. The 
researcher proposes to find out the factors which are 
responsible for making a School Principal effective. 
These factors may include Physical appearance, educational 
qualifications, professional ezperienoM, leadership and 
supervisory qualities and relationship with students, 
teachers, parents and School authorities. A scale -will 
he prepared by the investigator in order to measure 
Principal effectiveness. 
Further the effect of variables like his 
professional attainment, socio-economic background, 
attitude towards teaching and values of his life on 
principal effectiveness will be found out. Thus the 
researcher also proposes to find out the relationship 
between Principal effectiveness and professional 
attainment, socio-economic background, attitude towards 
teaching and values of life of the Principal 
(1) profflgglfflBaX aUalnB«it 
Every job demands certain basic skills and 
academic awareness and the Principal is no exception. 
It is worth^Mle to reflect \irtiether only academic 
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qualifications should be given the priority in 
selecting a School Principal. In India a Principal 
does not undertake any specific specialized training 
for his job. A Principal has to perform many 
administrative functions %*dLch demand specialized 
knowledge and skill. A person might bo brilliant in 
his studies but that does not necessarily mean that he 
would make an equally brilliant administrator, A 
Principal is often selected adml^t the teachers. The 
actual years of teaching being an advantage to the 
candidates. The researcher proposes to probe and find 
out how far do the academic qualifications, the 
experience as a teacher and other similar factors 
contributing to professional attainment effect 
Principal effectiveness. 
(11) SggX9-Ec9n9Blc tttflKffreyml 
Man is a social animal, a product of the 
socio-economic background he hails from. In a caste 
ridden society like India, no man can escape the stigma 
and veneration attached to his caste. It is distressing 
to note that the specter of Illiteracy continues to 
harm India. Not many families can boost of coming 
from a literate background. In modem era the 
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possession of material things has assixmed greater 
sigjalflcance, society gauges the status of a family 
by Its material possessions. School Principals hail 
from different background. Some come from an 
illiterate family while others can boast of material 
comforts. The researcher has taken pains to find out 
the effect of socio-economic background on Principal 
effectiveness, 
( i l l ) AtUfafl? t91fflr^ g tf^ ftg^ nK 
In a country like India economic security 
is the criteria for choosing a career. So many 
persons end up having the wrong jobs. While selecting 
a Principal his attitude towards teaching should be 
taken into account. His attitude is bound to have an 
effect on the keeness and skill with which he 
performs his job. A person not having the right 
attitude would find the job monotonous, while another 
-viio had taken it up only because of reasons of 
economic security would now like to rest on his 
laurels and not display the necessary zeal. The 
researcher endeavours to know how far the attitude 
towards teaching of the Principal contributes towards 
making him effective. 
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(iv) va^ T^ eg of ixr^ 
Man i s a complex being. The Values differ 
from person to person. In one human being the religious 
value might be dominant while in others his pol i t ica l 
values may reign supreme. In s t i l l others the aesthetic 
values may ranain dormant giving rein to his theoretical 
value. All these values effect a man's personality and 
influence the dextir l ty with \Mch he discharges Ms 
responsibil i t ies as a Doctor, Engineer or a Principal. 
The investigator has made an effort to pin point the 
values which would make a more effective Principal. 
(a) in relation to I t s pivotal role in improving 
School quality. 
(b) in relation to contemporary studies. 
(a) in r^lattfta jo 1^ § plyotal rox^ Ui Xms^'flm 
Sfihool qual i ty 
"I t can be rightly said that Schools become 
great not because of magnificient buildings bat 
because of magnificient Principals", 
(Kochhar 1982) 
In the old authoritarian Schools where the 
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Principal was a dictator, a despot, his was perhaps 
an easier role. What he needed was ability to inspire 
awe or fear among the staff and students and all went 
well. But now the emphasis is more on freedom of 
participation and reciprocal co-operation and less on 
dictatorship. Hence the task has now become rather 
taxing and challenging. The Principal has to earn the 
leadership now. His ,1ob is to see that parts of the 
machinery work spontaneously. He has also to maintain 
harmony and unision. 
Thus, there is an urgent need for research and 
establishment of an administrative machinery which will 
go into the details incidental in running the educational 
institutions effectively. The Principals' job is 
concerned both with human as well as material resources, 
kaong the human elements are the children, parents, 
teachers and other employees, the citizen in general, 
the School management committee and the officials at 
local, State and national levels of Government, On the 
material side are finances, buildings, grounds, 
equipment and Instructional facilities. Beyond these 
two el«nients are ideas, curricula, courses of study, 
methods, principles, laws and regulations, c<»mnunity 
needs and so on. However, we find that it Is more 
1h 
concerned vdth human beings and less \d.th inanimate 
things. Co-ordinating human and material resources 
is the highest challenge to administrative ability 
of the Principal, 
The ^cyclopeadia of Educational Research has 
defined Educational Administration as follows : 
"Educational Administration is the process of integrating 
the efforts of Personnel and of utilising appropriate 
material in such a way as to promote effectively the 
development of human qualities. It is concerned not 
only with the development of children and youth but also 
with the growth of adults particularly with the growth 
of School Personnel" (M.S. Khan 1983) 
It is of prime importance that we should 
develop a certain criterion for measuring the Principals 
competence so that w© could rate him as being effective 
or ineffective on varying degrees. To make the study 
mere worthwhile the investigator also proposes to study 
the Principal's values, age, sex, socio-economic 
background, attitude towards teaching and proflessional 
attainment which may help in finding the role of each 
of them on Principal's success. 
It has been observed that one of the stumbling 
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blocks in the path of educational progress has been 
the tendency of over-zealous converts to feel that 
they must thrust certain Ideas on others. Regarding 
this the Principal gets the maximum privilege of 
forcing and impl«aenting his ideas on teachers and 
pupils. No doubt, the Principal has been described as 
the 'horse' pulling the cart or the 'Engine' pulling 
the locomotive. But, how far is this 'horse' or 
'Engine' effective is understandably questionable. 
The second problem, which also has its own significance 
is to find out whether this effectiveness has any 
correlation with few other variables such as age, sex, 
professional attainment, socio-economic background, 
attitude towards teaching profession and values of life. 
The variables under taken by the investigator 
undoubtedly have certain repurcussions on the Principal's 
success, A perfect understanding of the responsibilities 
at hand would depend upon the knowledge and experience 
a person has and his educational qual.ifioations. Thus, 
a relationship is likely to exist between Principal 
effectiveness and professioned attainment. The second 
important aspect is the deep convictions a person; 
has, which undoubtedly play a signifl.cant role in his 
attitude towards life and his role in society. Thus the 
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dominant values which a Principal, holds vorthy are 
likely to affect his interpretations about the degree 
of importance attached to the duties and responsitdlities 
as a Principal.. Hence a Political man , religious man 
and a social man will have different points of view 
in regard to life. TIB above discussion inspires the 
investigator in finding out relationship between 
Principal Effectiveness and values wllch he holds good. 
Moreover, the Principal's attitude towards teaching will 
catalize his like and dislike of the profession which 
will in turn definitely mark his success or failure as 
Principal. It is generally claimed that socio-economic 
status plays a ma^or role on one's personality thus 
making the Principal effectives or ineffective. 
(b) in rela^iop to contemporary studies 
A short and concise summary of the work done in 
the area of School administration with particular 
reference to School Principal would indeed enlighten us 
with the place and importance of the study undertaken. 
It is extremely disappointing to see that the 
Principal's role altliough well accepted as the Key role 
In School has been the least subject of research specially 
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in India. The researcher did not come across a 
single project which had studied "Principal Effectiveness" 
although 'teacher effectiveness* has been widely 
studied. Abroad few people have tried to lay a 
criterion for selecting School Principals and assigning 
a few norms at administrative Job success. 
In U.S.A., the superintendent and the School 
inspector share the duties of the Principal and are 
equally responsible. Thus the studies conducted abroad 
are hardly relevant to Indian Schools. Here the 
Principal has the lions share of responsibility they 
being supervisory, administrative, advisory and one even 
being of inspection. The researches conducted abroad 
have, no doubt, helped the Investigator to large extent 
in developing the instrument for measuring Principals 
effectiveness. For instance a clear concept of the 
differences between topics like administration, 
organisation, management etc. have been nicely and 
clearly summed up by Ordway Tead (1951). The National 
Education Association (1962) has given a list of 
personal characteristics which go in achieving success 
in supervision. 
Indian researches and writers have been 
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successful in laying dovea. the duties and the study of 
leadership behaviour of Principals in relation to 
organizational climate of the School, 
Mukherjee (1963) enlists the duties, Kochher 
(1970) writes the qualLities needed in an ideal 
Principal and Gupta (1978) finds that leader behaviour 
is closely related to organizational climate of the 
School. 
Before the investigator can proceed with her 
study, it is essential that she sets a goa[L or an 
objective of her study. It is only natural to her to 
want to get started, bat nothing can be more dangerous 
and detrem^ntal to the quality of the out put than to 
jump right In with out having Just made a thorough 
critical analysis of every aspect of the over all 
venture. Effective research is undoubtedly a matter of 
aiming in the right direction, 
(1) To evaluate the factors promoting "Principal 
Effectiveness" and contruct a scale for measuring the 
effectiveness of High School Principals, 
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(2) To find out the difference in Principal effectiveness 
in relation to Age and Sex of the Principal. 
(3) To study the difference between High Effectiveness 
group of Principals and Lov? Effectiveness group 
of Principals with respect to their Professional 
Attainment, 
ih) To study the difference bet^ -zeen High Effectiveness 
group of Principals and Low Effectiveness group 
of Principals with respect to their Socio-
Economic Background. 
(5) To study the difference between High Effectiveness 
group of Principals and Low Effectiveness group 
of Principals with respect to their attitude 
towards teaching. 
(6) To study the difference between High Effectiveness 
group of Principals and Low Effectiveness group 
of Principals with respect of their values of 
life. 
(7) To find out the relationship between Principal 
Effectiveness and their Professional Attainment. 
(8) To find out the relationship between Principal 
Effectiveness and their Socio-Economic Background. 
(9) To find out the relationship between Principal 
Effectiveness and their Attitude towards teaching. 
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(10) To find out the relationship between Principal 
Effectiveness and their values of life, 
(11) To find out the contribution of Professional 
Attainment, Socio-Economlc Background, Attitude 
towards teaching and values of life of Principals 
to Principal Effectiveness, 
The formulation of hypotheses of the study is 
one of the most important parts of the study, since it 
provides direction to research and prevents the review 
of Irrelevant literature and the collection of useless 
or unnecessary data. They enable the investlgato? 
to classify the information he has collected from the 
stand point of both relevance and organization, for a 
given fact may be relevant with respect to one 
hypothesis and irrelevant with respect to other. The 
hypotheses have been presented in null form. 
(1) Principals belonging to different Age groups do 
not differ significantly in Principal Effectiveness, 
(2) Principal belonging to different sexes do not 
differ significantly in Principal Effectiveness, 
Professional attainment, Socio-economic background 
and attitude towards teaching. 
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(3) There is no significant difference in Professional 
Attainment of High Effectiveness group of Principals 
and Low Effectiveness group of Principals. 
{h) There is no significant difference in Socio-economic 
Background of High Effectiveness group of Principals 
and Low Effectiveness group of Principals, 
(5) There is no significant difference in Attitude 
towards teaching of High Effectiveness group of 
Principals and Low Effectiveness group of Principals. 
(6) There is no significant difference in values of life 
of High Effectiveness group of Principals and Low 
Effectiveness group of Principals. 
(7) There Is no relationship between Principal 
Effectiveness and Professional Attainment of 
Principals, 
(8) There is no relationship between Principal 
Effectiveness and Soclo-Economic Background of 
Principals. 
(9) There is no relationship between Principal Effective-
ness and Attitude towards teaching of Principals. 
(10)There is no relationship between Principal 
Effectiveness and their values of life, 
(ll)There is no contribution of Professional Attainment, 
Soclo-Economic Background, Attitude towards teaching 




(1) The San^le study of Professional Attainment, 
Socio Economic Backp^round, a t t i t u d e towards 
teaching and values of l i f e of Pr incipals i^ ras 
undertaken in a pa r t i cu la r geographical area. 
This was confined to Allgarh and Gonda D i s t r i c t 
only. 
(2) The type of School, Government or Pr ivate i/as not 
talc en into consideration. This was mainly because 
the Sample of Study demanded data from School 
Pr inc ipa l s and hence the survey would have been 
very d i f f i cu l t for a lady inves t iga tor to cover 
Various d i s t r i c t s v/hlch would have l imited ntnber 
of a pa r t i cu la r type of School. 
REVIEW OF RELATED LITERATURB 
2.1 Need for review of related l i t e ra ture 
2.2 Importance of the study in the l igh t of 
related l i t e ra ture 




(k) Role and Role Conflict 
(5) Administration 




2.1 Need for Review of Related Uterature 
Practically speaking all human knowledge can 
be found in books and libraries. Unlike other animals 
that must start a new with each generation, man builds 
upon the accumulated and recorded knowledge of the 
past. His constant adding to the vast store of 
knowledge makes possible progress In all areas of 
human endeavour. 
A thorough and extensive Investigation of 
related literature is not only essential but extremely 
helpful in carrying out the kind of searching Involved 
in special field problems. 
The search for reference material is a time 
consuming but fruitful phase of research programme, 
A familiarity with the literature in any problem area 
helps the student to discover what is already known, 
what other's have attempted to find out, what methods 
of attack have been promising or disappointing and i>rtiat 
problems r«nain to be solved. Thus, it is essential 
for a researcher to know what sources to use, what 
sources are available and where ar.d how to find them 
which will save many hours of aimless activity. , 
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"A final source of ideas for research problems 
may be suggested by the obvious fact that 
needed research comprises those problems left 
when from all the problems in the field of 
education, or a sub-division of it, are 
deducted t;he problems already solved. Thus, 
to discover problems still requiring research, 
the field of education should be systematically 
outlined and sumiaries made of completed 
research" — H.H. Ableson (Whitney, 1950) 
An extensive and critical reading has been 
appreciated by many educationists, Ihspite of 
difficulties in securing the works, even such early 
investigators as Roger Bacon and Leonardo de Vince 
relied on extensive toowledge of writings of others in 
their special fields of interest. The inspiration for 
many of Bacons experljnents may be found in the work of 
other Schools, The 5000 manuscripts, pages of Leonardos 
note books disclose M s indebtedness to other workers 
and his wide reading, Edward L, Thorudike estimated in 
1936 that he had spent well over 20,000 hours reading 
Scientific books and Journals. Even John Dewey grew up 
an omnivorous reader. As an example of his late 
professional reading, Dewey's early book on Psychology 
in 1887 was based largely upon his extensive reading 
including the American, British, French, German and 
Italian authors. 
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2.2 Imtiortance of the Study In the light of 
A thorough and prudent study of various 
books, journals, research papers and Educational 
reviews has resulted In the accumulation of certain 
amount of literature with reference to the topic under 
consideration. 
The area conceimlng the role e^rpectations of 
School Principals has heen vastly studied in India and 
abroad. The researches studied by the investigator 
cover a long span of 60 years. It is interesting to 
see that historically speaking the Principal's role has 
been considerably changing. 
Few projects analyzing the time spent by the 
Principals on various activities in Sciiool and check 
lists for School Principals have also been noted by 
the investigators. Some of the works give us an idea 
of the leadership styles of Principals and their 
relationship with the staff members. 
But, surprisingly there is hardly any literature 
or research found on the criterion for selecting School 
Principals, his personal values, his attitude towards 
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teaching or the evaluation of his effectiveness or 
Professional Success. In fact very few researches 
could bo found on Principal effectiveness, thus 
proposing a challenge to the investigator to xindertake 
such a project. 
The studies concerning School Principals may 
be broadly classified into eight categories according 




ih) Role and Role ConQict 
(5) Administration 
(6) Job Satisfaction 
(7) Competence 
(8) Miscellaneous 
NATIONAL EDUCATION ASSOCIATION (1QU8). a research 
study prepared for the twenty seventh year book of the 
Department of Elementary School Principals has 
summarised the qualities of Principals in the order of 
preference on the basis of frequency of mention. The 
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qualities, ability to get along with people, 
personality and leadership occupy the first three 
ranks and health, energy and vigour, ability to 
supervise and help teacher grow and interest in 
community affairs occupy the last three positions. 
HARLf H.G. (IQ6^) has compiled the qualities of a 
successful Principal which are as follows; 
(1) He must possess personal qualities which make for 
leadership, for acceptance by teachers, pupils and 
others and for influence with them (2) He should have 
competence in atleast one subject matter area of 
learning and be some what of a specialist in it 
(3) He should have several years of successful 
experience as a high school teacher ik) He should 
possess physical health and abundance of energy (5) He 
should have a sound healthy personality and an 
understanding and practice of good mental health 
(6) He should be able to express himself accurately and 
forcefully in writing and speech (7) He shoiild possess 
a good measure of such virtues as honesty, straight 
forwardness, fairness patience when dealing with 
Individuals, good cheer and optimism and the ability to 
understand the problem of others (8) He should possess 
a well thought, thorough modern basic philosophy of 
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education in terms of pupil growth and in terras of the 
needs of the young people and society to day and the 
l i f e for wldch we are preparing youngsters (9) He must 
possess an adequate social philosophy sind an 
understanding of American industrial and democratic 
society, as well as local communities. He must 
imderstand the relationship of the School to society 
and i t s function as a social ins t i tu t ion (lO) He should 
be interested in people particularly young people and 
their ac t iv i t ies and problems (11) He should possess an 
in teres t in ideas not only professional, ideas b i t also 
social , intel lectual and aesthetic ideas and concepts. 
Although not limited by books, he shou3.d be an 
individual who reads widely (12) He should be a person 
who possesses ideals higheir than those of the average 
individual. These include Professional, ideals , social 
ideals and personal ideals . 
SINGH M (198" )^ reveals that the Principalis personal 
qualit ies and his in teres t in staff plays a great part 
in building teachers morale, as long as the teachers 
work on the job i s not effected, teachers are not 
concerned with their Principals private l i f e , many 
teachers feel that the Principals shou3.d i n s t i l l awe 
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and fear among students, teachers lack interest In 
Pxrlnclpals morale or spiritual qualities and that 
Principals personality and human relations contact had 
more effect on teacher morale than h:ls physical or 
mental characteristics, his Professional background 
and his activities as an administrator, 
(2) s^ p?^ y4ff;l1gn 
The researches conducted on the Supe-r^isory activities 
of the Principal present a poor picture of the 
incompetency of the Principals in th:ls regard. It has 
been observed that there are very few Principals who are 
aware of the Principles of Supervision, There are no 
guidelines provided either for their improvement through 
formal training, 
The NATIONAL EDUCATION ASSOCIATION ( l ^ ) reports a 
list of Supervisory activities within the School where 
the Principals feel they do their most effective work. 
There has been considerably no difference in the 
opinions of the Supervising Principalis and Teaching 
Principals on the effectiveness of their work in 
Supervisory activities. It has been found that 
maximum number of Supervisory Principals (63^) and 
Teaching Principals (65%) do their most effective work 
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in the activity of, "helping each teacher with the 
problems" and the activity which follows next is, 
"interviewing, studying and adjusting indlvldxial pupils", 
supervisory Principals US%) and TeacMng Principals 
(17^). I<east effectiveness in work is shown in the 
activities, "asking supervisors to examine and report 
on classes", and "giving lectures on instructional 
problems at teachers". Supervisory Principals and 
Teaching Principals (less than ^%), 
PECKHAM, D.R. AM) A^^. F.C. (^<h9) provide us with a 
checklist for Planning and Appraising Supervision. A 
higher percentage of Judges ranging from 90% to 95% are 
of the view that a Supervisor should know the objectives 
of the School and of the field of instruction with wlilch 
his work is primarily concerned, he should seek to 
determine the procedures and out comes which characterize 
good Supervision and be aware of the philosophy of 
supervision agreed ui)on by the instructional staff, A 
smaller percentage of Judges hO% feel that the Supervisor 
should appraise the effect of Supervision upon the 
subject matter achievements of pupils and make case 
studies of the effects of supervision upon teachers. 
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M I^AJANf J«M. (t970) lias tried to c r i t i ca l ly examine 
the supervisory role of the Principals of Delhi 
Higher Secondary Schools, Some of the Important 
findings are, the Government Schools are better 
placed as a whole in respect of Principal- teacher 
relations and academic leadership though the differences 
are not s t a t i s t i ca l ly significant, the Govemiaent Girls* 
Schools have better fac i l i t i e s and acad^nlc leadership 
than the Government Boys* Schools, the Principals in 
many cases prefer that teachers should confine 
themselves to the use of chalk and black board rather 
than be enthusiastic to use models, albums and other 
teaching aids, the Principal - teacher relationships, 
on the whole, have been satisfactory, most Principals 
fai l to play an effective leaderships role in the 
academic field in the schools because of l imitation 
of time and on&r^y^ the Principals confess that they 
have to play the policeman role , the observation of 
classroom teaching Is more for inspecting teachers than 
helping them, diary checking i s given an important 
place in the supervisory role of the Principal. 
PORQHIT, J.N. (1972) has Interestingly found out that 
under the planned supervision of the headmaster teachers 
performance improved in a l l the subjects and in a l l the 
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classes but this improv<aiient was not significant. 
Further a comparison between the methods of team 
supervision by the subject teachers and planned 
supervision by the headmasters, the fojmer was found 
to be more effective than latter, in terras of improvement 
in students learning achievement the difference between 
the mean gains of the two methods were not found 
significant, though the trend was in favour of planned 
supervision. 
The Organizational climate of the school is 
undoubtedly effected by the School Supervision. Thus 
PANDYAi D.C. 197*? in his research concludes, "Teachers 
of the advanced district Schools seemed to be much more 
benefitting from the supervision services and the 
possibility for the adaption of new concepts of 
supervision was also deflnetly more in the case of the 
forward district SchoMs and a downward trend in the 
case of the backward district Schools were observed in 
all the aspects of leadership". 
One of the most important studies in the field 
of Supervisory activities of the Principal could be 
about his perception and supervisory behaviour. 
3^  
POWLER (1972) foxmd in his study that Principals' 
perceptions of supervision appear to be important 
determiners of their behaviours, motives, limitations 
and the degree of involvement in the supervision of 
instruction. Unfortunately the Principals lacked 
either a definition or a clear knowledge base in 
supervision. Principals Perception of their goals 
and beliefs about supervision are not consistent with 
their actual behaviours. More importantly, they do 
not perceive the inconsistencies in their perceived 
beliefs about supervision and their actual behaviour. 
Principals perceive supervision as being based on 
their expectations of teacher perfontianca and 
behaviour and do not perceive supervision within the 
broader perspective of organizational goals. 
(3) Le^<A^r§tUB 
During the Seventies it was found that many 
researches concentrated on the leadership style of 
School Principals and their effect on Organizational 
climate. Few Studies were taken to study the 
perception of male and female school Principals 
regarding leadership behaviour and their behavioural 
characteristics. A critical study made by SINGH, H.M. 
(1978) studied the personality factors effecting 
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leadership. Thus it may be concluded that the study 
of leadership with regard to the School Principal has 
its own significance in the field of School administration 
PATEL. B.N. (lQ7tf) found in his study that leadership 
organizational climate, teacher morale, supervisory 
practices and innovation and change were significantly 
related to the progressive characteristics of high 
school. He also found out that Instructional leadership 
in high schools was highly correlated yrith organizational 
climate and that leadership and organizational climate 
of the schools influenced morale of their teachers. 
Finally, where the leadership, organizational climate 
and teacher morale were of high quality, the supervisory 
practices for the improvement of Instruction were found 
to be effective and the teachers were more Innovative. 
DARJIy D.R. (197*?) undertook a study w:Lth a view to 
examine leader behaviour and its correlates in the 
secondary schools of Panch Mahal Districts, It was 
found that leader bahavlour dimensions and patterns 
were critical indicators of organizational climate, 
staff morale, academic motivation, school Innovatlveness 
and academic status, the percentage of Principals 
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manifesting the H.H, pattern of leadership behaviour 
was the highest and all the Principals of the open 
climate schools manifested the H.H. leadership 
behaviour pattern and lastly the leader behaviour 
dimensions and patterns were found to be significant 
in relation to variables of climate, morale and 
innovativeness but not in relation to pupil motivation 
towards school and academic status of Schools. 
PANDAy S.N. (1Q77) , the present study seeks to study 
how headmasters generally behave in normal School 
situations, because on that effectiveness of the 
institutions depends. The follo^^ng are the 
important findings; Two distinctive categories emerged 
namely Democratic and Progressive, and Authoritarian 
and conservative. More than Eighty Percent of the 
teachers stress that headmasters in general are : less 
sympathetic regarding difficulties of the teachers, 
guided by their own norms, values and beliefs without 
considering those of others, partial, authoritarian, 
fault finding and condemning, unable to develop 
confidence, desirous of restoring the old and 
traditional methods and ways, emphatic in stressing 
result of the school, less co-operative, poor and 
airibiguous in taking proper and timely decisions and 
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lastly keen in shifting the responsibility to other 
staff members. On the other hand, the teachers: 
strongly depreciate groupism and favouratlsm fostered 
by headmasters, should have faith in their abilities 
carry group work and remain sympathetic and friendly. 
The teachers are of the opinion that 9() percent of the 
headmasters time should be devoted for instructional 
purposes, supervision of classes, guiding teachers, 
discussion of crucial issues regarding the scl»ol and 
undertaking new experiments and innovations. 
GUPTAy G.P. (1978) attempted to study the leader 
behaviour of Secondary School Headmasters in relation 
to their personality a:Qd the climate of their schools. 
He reports that Headmasters of different climate type 
of schools were found to differ significantly on eight 
dimensions of LBDQ, Interestingly tolerance of 
uncertainty mean score was reported highest for 
headmasters of 'Paternal* type climate Sctools and 
lowest for the 'closed' climate type Schools* He 
further reports that School climate is undoubtedly 
effected by all the different dimensions of LBDQ, 
Finally there seems to be no relationship between 
School climate and some of the factors of IGPF. 
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KING, P.J. (1978) notes that female Principals were 
more oriented than male Principals toviards keeping 
decision making power to themselves rather than 
delegating or sharing it with teachers, Male 
Principals were more oriented than female Principals 
towards fostering a wa.rm atmosphere in the school by 
taking into consideration the needs and interests of 
the teachers. The sex of the Principal does not 
effect the morale or professional performance of the 
teachers at a school sgnd their perception of Principal 
behaviour has no bearing on how the Principal was 
perceived. Unfortunately there appears to be no 
;)ustification for the unbalance of male and female 
elementary School Principals. 
SINGHy H.M. (1978) aptly enumerates that out of five 
Professional leaders, headmasters occupied the tMrd 
position on the leadership scale. Total leadership 
behaviour although was not affected by academic 
qualifications and age but it was certainly found to be 
related with four personality factors, visa, out-goingness, 
intelligence, emotionaJ. stability and assert!veness. 
Sex did not effect leadership behaviour expect on, 
'integration' in which women heads exceed men heads. 
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MAHJABEEN^ S.P. (1982) perceived leader behaviour of 
male and female Elementary School Principals, Results 
of the analysis showed that male and female Principals 
differed in their self-perceived leader behaviour. 
Teachers perceived male Principals significantly higher 
on one LBDQ category and female Principals significantly 
higher on five. The general trend was that male teachers 
tended to rate male Principals higher and female 
teachers tended to rate female Principals higher. In 
addition, to gender, some differences in leader behaviours 
were found related to the Principals age and years of 
experience with older and more experienced Principals 
having higher leader behaviour scores. 
ASGABE^ D.F. (1982) found in his study that there was a 
significant relationsMp between integrated, style of 
leadership and loyalty and bet\>)«en age and interperonal 
trust and loyalty. Further the interactions effects 
between authoritarianism and formal education and 
authoritarianism and Intent to seek advanced degrees 
were significantly related to loyalty, 
BOBNARt ^''^' (1^82) attempted to explore the usefulness 
of 'Fielders' contingency Model" of leadership 
effectiveness as a guide to the study of Principal 
leadership in Public Secondary Schools in Ohio, 
IfO 
Correlations between leadership style and leadership 
effectiveness were calculated and compared to Fielders 
predicted values. Some support of Fielder's contingency 
Theory was found. 
BOYER, J.E. (1982) concludes that leadership style 
accounts for a significant amount of variance in 
predicting subordinate self actualization and need 
satisfaction. The most effective leadership style for 
promoting subordinate motivation is one which is high 
in dimension of initiating structure. Executive heads 
desiring improved organization effectiveness should 
seek and train subordinate managers wlio are demonstra-
ting the skills which characterize each of these 
fundamental dimensions. 
CASEy P.P. (1982) claims that a positive relationship 
exists between the Principal's leader behaviour in the 
dimension of consideration, the Principals intuitive 
awareness of selected organizational needs of school 
and the Principals self-esteem, k positive relationship 
also exists between the Principals leader behaviour in 
the dimension of Initiating Structure, the Principals 
intuitive awareness of selected organizational needs 
of tl:ie School and the Principals' self-esteem. 
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DUSSEAUy R.L. (1982) study indicates tliat Principals 
perceive themselves as having lo\>rer levels of anxiety 
than the national norms for adults. The anxiety 
levels of the Principals were not found to be related 
to the ability of a Principal to adapt his or her 
leadership style appropriately to the specific 
situation requiring administrative leadership. It 
appears tliat we cannot predict adaptability of 
leadership style from the existing levels in Elementary 
Princliials. Further, regarding the level of 
adaptability, it was found that there was greater 
congruity for perception from Principals to teachers 
in non-public schools as opposed to the Public Schools. 
Again Public School Principals were not found to be 
either more or less adaptable than non-Public 
counter parts. 
ENGER. N.R. (iQfi?) emphasizes that all groups (women 
Public Secondary School Principals in Minnesota, their 
superintendents, counselors, secretaries and teachers) 
perceived staff and community relations to be of great 
importance. Program evaluation was viewed as least 
Important. 
On performance. Principals rated themselves 
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highest on staffing, where as superintendents rated 
them highest on time and space and teachers and 
counselors rated community relations high Secretaries 
agreed vdth the Principals. Principals showed less 
discrepancy between priority and performance than aid 
superintendents. In gctneral Principals were perceived 
as performing best in areas of highest importance and 
least well in areas of less important. 
GULLIGAW, T.p. (1982) revealed In his findings that 
leadership style of Elementary Principals was far more 
task oriented than people oriented. 
JEYARAJy M. (1982) found in his study that the subjects, 
Priests were as sociable as sisters, they were slightly 
less comfortable in excercising authority as Principals 
than sisters and most important of all they expressed 
emotional closeness more easily than sisters. Just like 
sisters, Priests were not competetive in conflict 
situations and even resembled them in not facing up to 
confrontations. The subject possessed adequate 
interpersonal skills in non-conflict situations. This 
seemed only partly due to their childhood experience. 
O'DONNELL^ H (1982) found in his study that concerning 
initiating structure, there were no significant 
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differences between the perceptions and expectations of 
the Principals and faculty concerning consideration, no 
statistical difference was obtained between the 
perceptions of the Principals and the teachers. However 
a significant difference was realljsed in the expectations 
of these two groups. Principals expected more warmth 
and concern than did the teachers. Principals self 
scores of their own leader behaviour indicated 
significant difference between their Real and Ideal 
behaviour. 
WILLIAMSf D.C. (1982) Is of the opinion that there is 
a significance difference between leader behaviour and 
teacher stress. 
The Principal's role has been studied from 
time to time. Speculations have been drawn from various 
researches as to, what should be the role of the 
Principal in the administrative machinery of the School? 
Few observations have also been made on the role conflict 
of Principals and its repurcurssions on Job satisfaction 
and location of School, etc. Abroad a comparitive study 
of Supervising Principals and Teaching Principals 
has been successfully analyzed. 
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FIRST YEAR BOOK (1922) included a large number of 
studies of different types which had for their main 
purpose the description of the various types of 
activities which concerned the work of the Elementary 
School Principal. These Principals have been categorized 
as the Supervising Principals and Teaching Principals 
whose duties have been grouped under various dimensions 
as Administration, Supervision, Pupil Personnel, Clerical, 
Teaching etc. The Supervising Principals have given 
maximum weightage to administration and least weightage 
to teaching where as Teaching Principals have given 
maximum weightage to teaching and minitnum to Community 
and Miscellaneous. 
VERMAy P.L. (197^) states that role conflict is , 
positively related to vx>rry. On the whole there is a 
disagreement between the Perception of the Headmasters 
and the expectations actually held by any of the four 
counter position incumbents, when compared. 
No significant correlation is found between 
role conflict and other institutional factors (location 
of School, level of School and management of School). 
The study did not confirm that Headmasters and 
Headmistresses with higher qualifications experience 
higher role conflict than those with lower qualifications. 
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When exposed to role conflict situations, 
Headmasters experiencing high role conflict perform 
their roles mere to seek compromise between the 
conflicting expectations than full confirraity to or 
complete avoidance of the ssune. Those experiencing low 
role conflict tend to confirm to one of the two 
conflicting expectations against the other rather than 
compromising them or avoiding them. T?iose experiencing 
moderate role conflict also confim to one of the two 
conflicting expectations against the other rather than 
showing compromising behaviour or avoiding the 
situations, 
KNIGHT^ B.O. (1982) has compared the perceptions of 
Principals and Superintendents regarding the Principals 
job. He concludes that Elementary Principals and 
Superintendents do not have similar perceptions of 
Principalsliip job functions, Elementary Principals and 
Superintendents had a predominately positive leader-
member relationship, however, a significant minority of 
Principals did not agree with the majority of their 
colleagues. 
When Fielder's situational favourableness 
theories are applied to research findings, it would 
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appear that the Elementary Principalship could be 
classified as 'moderately favourable'. Further these 
Principals considered staffing decisions, central 
office concerns, Community concerns. Curriculum change, 
special studies needs communicating expectations and 
attending meetings as their most important Job functions. 
PETIT^ A. (1982) found in liis study thiat only subjective 
conflict was making a significant contribution to 
explaining the variance of 3AIS (Satisfaction with 
immediate supervisor) ; when a l l the three independent 
variables were included in the model. Only objective 
role conflict had a significant negative relationship 
with SATW (Satisfaction i^ith Work i t s e l f ) . Results 
also indicate tliat the correlations between the three 
dimensions of the received role and SATS are significantly 
liigher for high self esteem people and internals than 
for low self esteem people and externals. Again, 
however, when SAW is talcen as the dejiendent variable, 
results are generally non-slgnlficant. 
TILTON, R.W. (1982) has shown that the only significant 
relationship \>?orthy of note existed between the 
Principals perception of his or her p^srsonal/professional 
ski l l s and their perceived role accomplishment, A 
strong positive correlation existed between the 
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perceived skills and the perceived accomplishment of 
role expectations. 
(5) AOEinlitotLioii 
Administration is undoubtedly one of the most 
important aspect of Principalship. Principal has often 
been called an administrator who has to look after the 
administrative task of the School, Various researchers 
have made valuable contribution towards this 
phenomenon, 
BUGGEf C,W. (198^) revealed tliat a majority of School 
administrators of small Schools in the State of Oregon 
expressed confidence in the organizational components of 
special education, but they lacked confidence in 
supervising th.^  actual special education operation or 
providing instructional technical assistance to teachers 
wMle most administrators had received some type of 
special education training, few had attended a college 
class in special education. Evaluation of personnale 
selection of appropriate material and interpretation 
of special education regulations were identified as 
potential areas in which technical assistance would be 
helpful. 
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DAVIDf B.A. & COLLINS. J.S. (1Q'?6) studied the 
information that would indicate, what the Public High 
School administrator does or avoids doing to enable 
him to meet adequately the expectations of those with 
whom he works or associates. His analysis of data 
suggests that all accept»able and ufaacceptable action of 
or behaviour of the Principal can be categorized into 
eleven areas as follows^ (l) Organizing, managing and 
co-ordinating components of the school (2) Improving 
Curriculum and teaching (3) Gaining confidence and 
support of staff mambers (k) Winning respect and 
approval of students (5) Enlisting supporting and 
cooperation of the community (6) Delegation, authority 
and responsibility (7) Increasing his Professional 
competence (8) Participating In community affairs 
(9) Making Policies and decisions (10) Working with 
higher administration (11) Executing Policies and 
Decisions. 
PANDAf S.N. (197*?) conducted his study in order to 
evaluate the administrative behaviour of Headmasters. 
The major findings were (1) Headmasters In their 
administrative behaviour were more self-oriented, 
authoritarian, traditional, academically apathetic and 
rejecting on the one hand and less effective in 
V9 
communication, less co-operative, less out come 
oriented and less permissive on the other; (ii) the 
ideal administrative behaviours were others-oriented, 
out come oriented, permissive, co-operative constructive 
and adaptahle and the least desired traits were 
authoritarian, academically apathetic, traditional and 
rejecting; (lii) the headmasters of urban Schools were 
more adaptable, out come oriented and effective in 
communication and less rejecting (iv) the headmasters 
of Boys' School were less authoritarian, less communica-
ting, less out come oriented and less permissive as 
compared to the headmasters of Girls' Schools and 
(v) the background factors that were related to 
headmasters administrative behaviour were teachers' 
indifference to carry out vrork, groupism among teachers, 
students indifference to education, level of literacy 
in surrounding commuhlty, interference in administration 
by authorities and poor self-perception. 
HARIRI, H.B. (1Q82) fo\md In his study that the training 
of Principals did not account for any significant 
portion of the variation in the dependent variables 
(competency of Principals as perceived by teachers, 
the School climate as perceived by teachers). Based on 
the teachers perceptions the statistically significant 
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factor between trained and untrained Principals 
competency was the location of the School in which 
they worked. 
NWADIKBf C.G.5 (1982) has interestingly reached the 
conclusion that Principals and teachers saw the 
Principals as better administrators than leaders. 
Teachers were significantly more negative in their 
ratings of a l l five categories of Principals administra-
tive behaviour than were the Principals themselves and 
significantly more negative on five categories of leader 
behaviours. Parents were generally positive towards 
the Principals administrative behaviour but saw some 
specific areas of weakness. 
(6) Jo]? Ss^UsfaQUQA 
For the Principal to be effective i t i s 
important that the Principal be contended with his job. 
The job should not only be to his l iking but must also 
cater to his socio-economic needs. The investigator 
has been able to collect t\fo researches conducted 
abroad which throw l ight on the job stresses and i t s 
rewards. 
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MILLIGANy J.S. (1982) 1ms tried to ana3.yze Job 
related stresses of Michigan School Principals, The 
conclusions may be summarized in the follovdng way; 
High School Principals were more frequently bothered 
than elonentary School Principals by administrative 
responsibilities and were frequently and more intensely 
bothered by administrative constraints and intra personal 
conflicts. School Principals under 3h- years of age were 
more frequently bothered by inter personal stresses 
than Principals between the age of 35 fsoid 5^ were more 
intensely bothered than Principals between ^5 and 5^ by 
inter personal relations and intra personal conflicts. 
Principals of Schools with enrolments of over 
700 students were more frequently and intensely bothered 
than Principals with under 300 students by administrative 
constraints and were more intensely bothered by intra 
personal conflicts stressers "Acininistrative constraints", 
was the Job stressor category which most frequently and 
most intensely bothered School Principals. 
MORPHYf M.L. (198^) reveals that there is a negative 
relationship between stress and Job satisfaction of 
elementary School Principals, Stress will tend to reduce 
the Job satisfaction of elementary School Principals. 
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regard^-^ss of socio-economic level of students, 
students enrolment or sex of the Principals and for 
Principals kO+ years of age or vdth 6+ years of 
experience. There was no relationslilp heU-teen stress 
and Job satisfaction for Principals under ^0 or those 
with 1 - 5 years of experience. In addition, job 
satisfaction was significantly greater for Principals 
who are females. 
(7) Competence 
Many researchers have tried to discover the 
attributes which contribute towards Principal 
effectiveness. The Principals personality has been 
studied by one of the researcher. The following 
researches give us an idea of Principal competency, 
H,C, ROSE (1961) attempted to determine if there are 
specific unique competence needed for Junior High School 
Principals. Opinions were sought from selected 
superintendents and Principals. The conclusion \ras 
that identical competence are desirable in Junior and 
Senior High School Principals, Further, there are 
discrete factors considered important by superintendents 
in the selection of Jionior High School Principals. 
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These factors Include; (1) Superintendents prefer 
Junior High School Principals to be 2^ to 35 years of 
age upon entrance to the Profession as compared to 
36 to If5 years of age for Senior High School Principals. 
(2) Superintendents suggested that the following factors 
are particularly desirable for Junior High School 
Principals; (a) A thorough knowledge and understanding 
of adolescents (b) A desire to ^ rork with his age 
group (c) Teaching experience in the E3.ementary School 
and Junior High School (d) An interest in Junior High 
School Gurriculuin Problems. 
GREENWOODT H.A. (1977) prepared a contingency model in 
relation to the study of School Principal effectiveness. 
The contingency model ]X)stulates that a group's 
performance is contingent upon two interacting variables, 
(i) the leaders basic motivation to either relate to 
members of the group or to achieve test success and 
(ii) the degree to which the leadership situation is 
favourable in allowing the leaders to exercise power 
and influence. 
According to the contingency model, given the 
contribution of independent variables secured from the 
9+ 
data in this study, i.e. task leadership style, 
strong position power, a specific task .-and good 
Principal teacher relationship, a Principal should 
be an effective leader. Effectiveness is defined as 
the groups performance on the groups Primary assigned 
task, e.g. teachers promoting the academic growth of 
their students as measured by standardized test scores, 
CASTRIVTAT R.M. (1Q82) found out that competencies in 
personnel selection, teachers performance evaluation, 
staff motivation, problem solving techniques, positive 
climate development, knowledge of the vario\is curricular 
areas, decision making processess and techniques of 
open staff communication were very important to the 
Secondary School Principals, Principals were found to 
spent most of their time with evaluation conferencing, 
public relations, students discipline and. meetings. 
Principals identified district staff development 
progrons as the best means to help identify competence 
while serving as a site administrator. 
DOGKETT^ D.C.M. (1982) reports that fifty percent of 
the Principals agreed that the competencies were very 
important. Competencies relating to equitably with 
other were considered the most important of all. 
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Principals Identified strengths, needs and resources 
in each of five domains. It was also found that the 
vast majority of Principals (82 percent) would attend 
professional development activities if they were offered. 
The first preference for time of Professional development was 
"on contract time". 
HANEy J.D. (1982) designed his study to measure Public 
School Principals perceived levels of competency and 
importance ratings in relationship to skills and abilities 
identified by the Assembly Education Committee. He 
reports that Principals perceived their levels of 
competency and rated the Importance of each criterion 
significantly below the assumed standard of S,0, for 
exemplary Principals, He farther reports that 
Principals perceived tlielr levels of competency 
significantly below their perceived importance ratings 
in 2\ tf the 26 survey items. There wore significant 
differences in self perceptions of Principals among 
competency levels and importance ratings when examined 
by sex of the Principal, 
(8) Mj^?Q9llffl^\lS 
This category consists of a variety of researches. 
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Topics like, criteria of selecting School Principals, 
relationship between teachers and Principals, ettt, 
have been dealt with very aptly by the researchers. 
The relations of tte Principals with the coTnmimity 
have also been analyzed, 
NATIONAL EDUCATION ASSOCIATION (19^) In an Investiga-
tion carried out by the committee which produced tv/enty 
seventh year book of Department of Elementary School 
Principals of N.E.A. is found that the functions of 
Elementary School Principals have not changed much in 
twenty years but that what was improved is in the 
duration of providing more time for supervision 
Table : J^ercentage of Principals time given to major 













































GONRADT B. (i960) studied the qualities superintendents 
look for in selecting subordinate administrators,. He 
reveals that the appraisals were based upon information 
grouped according to* Physical and Character image : -
Age, Sex, race, appearance, mannerisms, sense of 
humanity, family and social group relationships, 
personal interests and a variety of values; levels of 
professional and personal potential : Quality of oral 
and written conceptualization of the purpose and need 
for Public education, educational and social philosophy 
academic training personality, cooperation with others 
and use of rational techniques in observing and 
interpreting and educational problem; Levels of 
Demonstrated Professional and Non-Professional Competence:. 
Performance of administrative and teaching functions, 
use of special educational aaid non educational knox\fledge, 
oral and written recommendations and professional 
contributions, 
KBIBJ^ I^ L. W. (1967) attempted to help the Principals 
analyse his work. Self evaluation procedures for 
supervisors. 
The way a Principal works -
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(1) Do I set up a schedule of ac t iv i t ies for each 
week ? for each day ? 
(2) Am I flexible in my schedule with out becoming 
disturbed ? 
(3) Do I get upset when my plans don't go as I hoped? 
(k) Do I check of the things I have accomplished? 
(5) Do I get ray feelings hurt ? 
(6) Am I able to take criticism ? 
(7) Am I able to put myself in other peoples position? 
(8) Am I making a sincere effort to learn more about 
the staff ? 
(9) Do I consult those who will be affected by an 
action before I take i t ? 
(10) Do I l ine up to my commitanents ? 
SHARMAT(1972) reports that Principals* effectiveness 
as rated by teachers and teachers satisfaction were 
positively related to School climate. Sharma's 
prediction study prognosticating School climate, 
revealed that headmasters effectiveness i s a significant 
predictor of organisational climate. 
BALOKT D.W. (1981) found in his study that a significant 
relationship existed between teacher stress and leader 
behaviour of the Principals. 
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BxlAWT^  R.A. (1982) have classified and compared the 
work performance requirements and the actual perfor-
mances of the Principals assigned to special education 
centres operated by the School district of Pittsburg 
and Allegheny Intermediate unit. 
A comparison of the t\jo classification systems 
resulted in the follow^ Lhg differences : (l) The major 
category, "compiles with directive from the central 
administration", was included in the work performance 
requirements classification system but absent from the 
actual work performances (2) The major category 
"Organizes Developnent Procedures", had a high rank 
order in the work performance requirements but a low 
rank order in the actujd work performances, and 
(3) the major category "Communicates wi.th Parents", had 
a lo\/ rank order in the \K)rk performance requirements 
but a high rank order in the actual work performance. 
SEPliLDEVA. N.M. C1982) in his study fovind that community 
members show a more positive and facllltative attitude 
tov/ards community participation in schools than adminis-
trators dOvParents and Community leaders report a lack 
of School information and communication. Parents 
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believe that administrators are responsible for good 
School cotamunity relations. Most participants agree 
that administrators must be trained for this task and 
also think present procedures need to be improved, 
School resources are not maximally utilized for School 
community relations. 
KHALIL^ B.A. (1982) tried to identify and synthesize 
the behaviours/strategies of effective change agents 
based on a review of the literature and to validate 
the behaviours/strategies change agents use and find 
effective in practice. The findings validated the 
literature in the following areas: developing a warm 
and trusting climate was an effective change strategy; 
having a vision, conceptualizing alternatives, and 
being committed to change \m.s an effective strategy; 
multiple strategies were effective; an involved staff 
was critical to change,, the Principal is the key to 
change, the findings did not validate the use of 
shared decision making strategies or problem strawing 
strategies/behaviours. 
KKETZ^ J.T. II (1Q82) described the work behaviour of 
elementary School Principals, The analysis of purpose 
showed that organisational maintenance duties comprised 
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53.7/^  of the Principals task and 38.6^ of their time, 
School program activities accounted for 12,3,^ of tasks 
and 27.1 fo of time. Other purpose areas included 
pupil control (23.6^ of time) and extra curricular 
activities (3.7 % of time). Further elementary School 
Principals have more contact with parents, devote 
more time to instructional matters; and have more 
flexibly organized work routines than Secondary 
Principals. 
It may be noted that the review of related 
literature encompasses a period of 3^+ years that is 
from 1 ^ to 1983 but most of the researches have been 
confined to the years 1982 and 1983 for latest 
information. 
C H A P T E R - III 
METHOD OF STUDY 
3.1 Historical Orientation to testing and Evaluation 
3.2 A Criticism of Measurement and Testing. 
3.3 General Method of Study 
3 A Variables Used 
3.5 Idea Behind Sampling 
3.6 Data Collection And Credibility of tools Used. 
3.7 Method of Analysis and Statistical Treatment 
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People have always been interested in the 
assessment of human attributes, but testing, as we 
know It to day, Is a phenomenon of the twentieth century. 
In the western world, the oral examination reigned 
supreme for centuries, although the Chinese had a 
well-developed syston of written examination as early 
as 1000 B.C. Qubls (1965) writes that achievement or 
proficiency tests were uniformly applied to all men in 
the empire who aspired to public office. 
It was not until the mid l800S that American 
educators began seriously to question the validity of 
the oral method of appraising student progress. The 
first recorded Instances of written examinations being 
substituted on a large scale for oral.questioning of 
students occured in the Boston Public Schools in 18^ •5 
(Caldwell and Courtis, 192^). 
In order to understand the development of 
educational testing and evaluation in the twentieth 
century, we must also consider the growth of measurement 
in Psychology. The two paralleled each other, and 
developments in both education and psychology were 
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spurred by events In the latter half of the nineteenth 
century which changed mans way of thinking about 
himself. In 18^0, psychology was still largely a 
philosophical discipline and hnd not yet developed the 
research methods essential for scientific enquiry into 
human behaviour. One of the most promising milestones 
In the growth of psychology was the work of Gustav 
Fechner, during the middle decades of the nineteenth 
century. At the ufcdversity of Leipzig, he laid the 
logical foundation of an area of research known as 
"Psychophysics", Which is the precise and quantitative 
study of how human judgements are made. 
Another challenge to man's traditional way of 
thinking arose with the publication in 18?9 of Darwins 
"On the origin of Species," Not only did the theory of 
evolution have a great impact on the philosophical 
world, but it also had a profound Influence on the 
direction of research in thB scientific community. 
Prior to this time, the Predominant view was that man 
is a static being, having possessed since the day of 
creation a Ihiform and unchanging set of physical and 
mental attributes. Any Individual differences were 
considered "nature's mistakes" in producing the 
6^ 
average man. There had been systematic attempt to 
study the part which individual differences play in 
every day life. 
Sir Frances Gal ton, an adherent of Darvdns 
theories began the first large scale tes'ting programme 
to measure many different human attributes at his 
Anthropometric Laboratory in 188^. Each Visitor was 
charged three pence for having his measurements taken 
on a variety of physical and sensory tests. In order 
to analyze the data obtained, Galton made use of 
statistical methods. His particular need was for a 
measure of association, or correlation to detect the 
amount of resemblance between the individual characteris-
tics of fathers and their sons. Karl Pearson, a 
colleague of Galtons and a genius in mathematical 
statistics, derived the statistics of correlation, the 
procedures which are now widely used in the study of 
individual differences. 
The last two decades of the nineteenth century 
saw a considerable expansion of studies of individual 
differences in England & America, The advent of modem 
intelligence tests paralleled important changes in social 
philosophy. The Binet-Simon scale published in 1905 was 
radically different from the tests of Galton and his 
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followers in that it concerned the childs ability to 
understand and reason with material in cultural 
environment. By 1915, the basic principles and 
techniques of educational and psychological measurement 
were becoming establislried. Fundamental statistical 
methods were known. 
In the period between 1900 and 1915> standardized 
achievement tests in school subjects were being developed 
as well as intellegience tests. 
The entrance of the I^ited States into world 
war I spurred widespread applications of the nev; 
principles of testing. As a result the Army Alpha and 
Beta tests of intelligence evolved. Nearly two million 
men were tested with these instruments in 1917 and 1918. 
Ill 1923, the first standardized achievement battery was 
published. The period from 193O to 19^5 was a time of 
critical appraisal and of taking stock of the tests 
published. The emphasis shifted from measurement of a 
limited range of skills to evaluation of the whole 
range of educational objective, including interests, 
attitudes, and appreciations. 
During world war II, psychologists were again 
called upon to devise tests to and in the screening and 
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classification of large numbers of men and vomen 
in the armed forces. 
To-day standardized commercial instruments are 
available for many different purposes. The expanded 
range of concern with educational and psychological 
measurement fit in vith the shibboleth of the times-
concern for the "Wholechild" or "Whole human being". 
After a brief idea of the history and evolution 
of testing and evaluation, the investigator considers It 
very important to study the significance and hence the 
philosophy of testing and evaluation. Since the study 
involves the use of various tests, it is wise to consider 
the proper attitudes to hold towards the use of tests in 
making educational decisions. 
Although standardized tests are becoming widely 
accepted by both educational experts and the Public at 
large, there still are many who criticize their use. 
The first is that the \d.de use of tests leads to 
"unfair" educational practices, and tl»e second, tests 
are poor measurement devices. Regarding the first point, 
critics vdll say that tests serve to brand" students or 
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subjects, unfairly segregate them into ability 
groupings restrict the ranges vdthin wMch students 
are allowed to grow and chance, and encourage unhealthy 
feelings of superiority and inferiority in human beings. 
These criticism are potentially correct, but it must be 
firmly kept in mind that it is not the test, perse, 
that bring about such unfortunate consequences but 
rather the improper use of test results. 
The criticism that tests are poor measurement 
devices take several forms. Thus the indictment of 
tests is that they are not very effective measures of 
aptitude, achievement, personality and other character-
istics which they attempt to measure. It is easy to 
find some poor items on even the most carefully 
constructed test, and it is easy to find whole tests 
which are not good. .Also, there is still much that 
we do not know about educational measurement, and in 
some instances admittedly crude measures must be used 
for want of more valid instruments. However, these 
potential and real faults should not be used as 
arguments for doing av^ ay with tests, rather, they should 
act as spurs towards the construction of better 
instruments. 
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VJhenever research comparisons are made between 
the d i f f e r en t i a l effectiveness of t e s t s and subjective 
evaluat ions, t e s t prove to be cheaper, quicker and more 
va l id , Ibdoubtedly t e s t s provide a useful source of 
information that i s helpful in making educational 
decis ions. The purpose of t e s t s i s to help take the 
personal elonent and the guess \K)rk out of decis ions . 
To disown tlie use of t e s t s and ignore tlie f ac t s only 
postpones the day of reckoning and keeps a l l disturbed. 
Taking a frank look a t our a b i l i t i e s and personal i ty 
cha r ac t e r i s t i c s i s not always pleasant a t the moment, 
but i t i s necessary for long-range achievement and 
happiness. Because there i s nothing b e t t e r to employ, 
i t i s not sensible to discuss vAiether or not t e s t s 
should be used. Rather, the important point to discuss 
are how t e s t s should be used and what procedures can be 
employed to make t e s t s more effective.. 
3.3 General Method of Study 
The main thrust of tiie present research work 
i s concerned \d.th analys is and descr ipt ion of 
Pr inc ipa l effectiveness and a lso to evaluate i t s 
re la t ionsh ip with ce r ta in other var iables l i k e 
Professional Attainment e t c . I t i s the study 
of establ ishing re l a t ionsh ips . Such a study vMch 
may include present f ac t s or current condit ions 
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concerning the nature of a group of persons, a number 
of objects, or a class of events and may Involve the 
procedures of induction, analysis, classification, 
enumeration or measurement fall under Description survey 
methods of research. This usually covers the folloving 
aspects of the School system : -
(1) Aims, outcomes, pupils achievement, curriculum 
method and instructional aids. 
(2) Administrative problems and procedures of the 
School. 
(3) Financial Policies and procedures 
(h) Operation and maintenance of the p]1iysical plant 
(5) Pupil transportation 
(6) Staff personnel 
(7) School plant and related factors 
(8) Instructional programs and the related policies 
and procedures that effect the educational program 
This investigation too follows survey method. 
It is a correlation study in which it seeks to empirically 
study correlation betwesen variaTiLes selected for the 
study. The questlonnal.re technique was employed to 
collect the data. 
3 A YarJlaagg usgcl 
A research question asks about the relationship 
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betveen two or mope vajfiables. A research hypothesis 
states the expected answer to the research question. 
Both, a research question and a research 
hypothesis contain at a minimum an independent variable. 
The research question asks about the relationship between 
the independent and the dependent variable, the research 
hypothesis states an expected relationship between the 
independent and the dependent variable. There are 
several other type of variables. The variables used in 
the study have been described below : 
(a) Dependent Variable : It is the outcome which is 
expected to arise from some treatment. Such variables 
are dependent in the sense that they depend on the 
treatment. For example, if the treatment has one 
effect, the dependent variable may have a low value; 
whereas if the treatment had a different effect the 
dependent variable may have a high value. 
Since the investigator intends to find out the 
effect of professional attainment, socio-economic status, 
attitude towards teaching and values of life of 
Principals on the effectiveness of School Principals, 
Principals effectiveness is the dependent variable. 
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(b) Ipctependent Variable : It is the treatment that is 
expected to produce an out come. Independent variable 
and treatment are used synonymously in this text. The 
independent variable is independent in the sense that it 
does not depend on the out come (dependent) variable. 
The treatment given thus, professional attainment, 
socio-economic status, attitude to\;ards teaching and 
values of life of Principals are the independent 
variables. 
(c) Moderate Variables : This is the variable that 
moderates the impact of the independent variable upon 
the dependent variable. In the present study the sex 
and age of the Principal are moderate variable, 
(d) Intervening Variable : This is a hypothetical 
variable that is assumed to be created by the 
operationally defined independent variable and that in 
turn is assumed to have an impact upon the dependent 
variable. The treatment produces the intervening 
« 
variable, and the intervening variable in turn produces 
the outcome. This variable intervenes in the sense that 
the treatment does not produce the outcome directly but 
rather through the mediation (intervention) of this 
invisible, hypothetical, Internalized process. The 
investigator assumes that there is no intervening variable, 
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(e) Control Varibale : It is designed merely to 
eliminate (rather than measure and describe) its 
impact upon the relationship between the independent 
and dependent variables. 
Since the study is confined to only High School 
Principals or Junior High Sclaool Principals, this forms 
the control variable. 
3.5 I4^a B l^rriAd Sq|H]3lJ,As t 
Two important factors have to be taken into 
account -while identifying the sample to be studied. 
They are 
(i) Method of Sampling 
(ii) Size of the Sampling 
The term sampling refers to strategies which enable us 
to pick a subgroup from a large group and then use this 
subgroup as a basis for making judgements about the 
large group. In order to use such a subgroup to make 
decisions about the large group, the sub group has to 
resemble the larger group as closely as possible. 
Random Sampling is generally the best way to 
draw from a population with random sampling, every member 
of the population has an equal opportunity to be in the 
7^  
sample, and pure chance Is the only factor that 
determines who actually goes into the sample. In the 
present study sampling is done randomly. For the 
preparation of the scale measuring Principals 
effectiveness, teachers from various Schools, 
Principals and Educationists have been consulted. 
Further for the evaluation of Principals effectiveness, 
teachers of varying experience have been studied. In 
order to study the Principals professional attainment, 
socio-economic status, attitude towards teaching and 
values of life both private Schools and Government 
Schools at various places in Aligarh, Yamuna Vihar, 
Delhi, Shahdra and Gonda districts have been surveyed. 
The Investigator predicts tliat a sample study 
of 50 School Principals is sufficiently large to 
generalize characteristics of effective and Ineffective 
Principals. 
A detailed discussion of the distribution and 
characteristic of the sample is furnished in the 
following chapters. 
3.6 Data Needed For the Study 
The hypotheses sought to be tested and the 
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objectives to be f iaf l l led required the following 
data recording : 
Principals & Educationists. 
(a) Teachers' perception of Principals Effectiveness 
for preparing the scale, "Measure of Principal 
Effectiveness. 
(b) Teachers' evaluation of School Principals 
(c) Professional attainment of School Principals 
(d) Socio-Economic Background of School Principals 
(e) Attitude towards teaching of School Principals 
(f) Values of life of School Principals 
3.7 Methods of Analysis and Statistical Treatment 
The data recorded vas categorized into t\^rc) 
samples, one indicating the Principals'Effectiveness 
as shown by the teachers and the other indicating the 
Principals' Socio-Economic Background, Professional 
Attainment, Attitude towards teaching and values of 
life shown by the Principals' themselves. 
From the first Sample an average score \ras 
calculated from the five scores obtained on the scale, 
"Measure of Principal Effectiveness", as given by 
five teachers of each School. The scoring of this 
scale has been mentioned in chapter IV. This score 
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contributed to the Principals' Effectiveness of each 
School. The Second Sample giving scores of Socio-
Economic Backgroiond, Professional Attainment, Attitude 
towards teaching and values of life of Principals were 
tabulated against the average scores of Principal 
Effectiveness respectively. 
The Age and Sex of the Principals were also 
noted. This table of raw scores were statistically 
treated as follows : 
Stage (1) : At this stage the data was used In 
"Construction of tools". 
Th6 tool "Measure of Principal Effectiveness " 
prepared by the investigator herself had to be 
critically treated for determining its reliability 
and validity. The reilability of the tool, 
"Measurement of study of values" was a3.so found out 
because of the translation made by the investigator from 
Hindi to English. 
(i) Split-half method x-reis used for determing the 
reliability 
(11) Item validity was found out by correlating each 
item score with the total score. 
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Stage (2) : The data vas statistically treated in 
three ways : 
(i) 't' values were found out 
(il) Pearsons Product moment correlation 'r' was 
calculated 
(iii)Regression analysis was carried out 
To determine the variability or dispersion of a group, 
Standard Deviation (S.D.) are considered, 't' ratios 
show whether the difference between means of two 
samples truly exist or it is merely due to sampling 
fluctuations. If we are able to say with considerable 
confidence that difference; between the means of two 
Samples is significant, we reject the null hypothesis. 
If there is no difference then the null hypothesis is 
retained. 
Product moment coefficient of'correlation is 
also termed as Pearson's 'r' or linear correlation. 
This is one of the standard techniques used for 
describing the degree of association existing between 
two variables. There are certain assumptions to be 
met in employing the Product moment coefficient. 
First, there must be a linear relationship between the 
variables. Secondly, each of the variables must be 
normally distributed and finally the relationship must 
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be homoscedastlc that is, the spread about the best 
fitting straight line must be the approximately the 
same at all levels of two variables. But, in 
practical situations perfect linearity and normality 
are not possible. There has been a considerable 
controversy as to whether the above three characteristics 
should be considered "assumptions" in a correlational 
analysis (Nunnally, I967). When these characteristics 
are present, the relationship is said to be bivariate 
normal. Other than for the assumptions required for 
the employment of the Inferential statistics, bivariate 
is an assumption not too much for using the Product 
moment correlation, as for interpreting the results. 
Thus there is nothing to prevent the use of Product 
moment coefficient of correlation even if one of the 
distributions is markedly different ftom the other in 
shape. 
In the present study, the variables involved 
are continuous and vdth an eye over the above mentioned 
discussion it was decidei that Product moment coefficient 
of correlation would be an appropriate measure to 
carry out the analysis. 
Multiple regression analysis and Multiple 
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Correlations were also employed. The multiple 
regression equation is used for two purposes 
(l) Analysis (2) Prediction, In analysis, the purpose 
is to determine the "weight" of each variable in 
contributing to some final result. While in 
prediction some methods are followed to predict the 
criterion with maximum degree of efficiency, 
(Garrette, 1966). The present study covers only the 
analysis part. 
Regression analysis was performed in order to 
test the hypothesis regarding the effect of the 
variables, Professional Attainment, Soclo-Economic 
Background, Attitude towards teaching and values on 
Principal Effectiveness. The analysis was done step 
wise and a F ratio for the addition of each variable 
to the regression equation was calculated. This was 
done to see whether the addition of the variable Just 
added makes significant contribution (Thomson, 195l) 
to multiple correlation. 
C H A P T E R - IV 
CONSTRUCTION \ ^ DSSGRIPTION OF TOOLS USED 
A. MEASURE OF PRINCIPAL EFFECTIVENESS 
^.1 Composition of Priliiriinary set of dimensions and 
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k,2 Design 
If. 3 Blue Print or Grid 
k, h- Procedure 
^.5 Try out 
^.6 Scoring 
^.7 Item Analysis 
l+,8 Final Form of P.E. Scale 
^.9 Reliability 
^.10 Validity 
B. QUESTIONNAIRE FOR SCHOOL PRINCIPALS 
^,11 Measure of Professional Attainment 
^.12 Measure of Socio-Economic Background 
U-,13 Measure of Attitude Towards Teaching 
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As is the Principal so"is the School, If the 
School fails, the Principal fails, if the Schodl 
succeeds, the Principal succeeds. To sum up what the 
Principal's jobs is, \}e may call him a refree - the 
captain of the ship - the boss of the firm - a 
juvenile Judge before whose tribunal come not only the 
culprits but the adults who frequently contribute to 
the Pupils' short coming. He is a Promoter who must 
project the future of his institution and convert the 
public to his plan. He is a social Physician to every 
parent who has a way vrard son who needs attention. He 
is a friend in need to the pupils and to all the homes 
in wliich misfortune comes. Thus his jower, his 
activities, even the good he does require a lot of 
precision and effort to be measured accurately. 
^.1 Composition of Priliminarv Set of Dimensions 
As a first step towards the Construction of 
Principal Effectiveness or "PE Scale" the researcher 
had to collect material from various reference books 
and research journals after a thorough and careful 
study on the job requ:Lrements of Principals, role 
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expectations of Principals, criteria of selection of 
school principals, duties of principals or headmasters 
and success of principals. This research material was 
then studied under uhe light of major principal 
activities. 
These major principal activities have been 
termed as the "Dimensions" on which the Principal has 
to work. Thus for a wide coverage It is necessary to 
channelize the content of the test into various 
sub-groups or the Dimensions. The Dimensions identified 
are six in number. They are as follovrs : 
D-1 Personal qualities. 
D-2 Professional qualities and inservice education. 
D-3 Association with the School Staff. 
D-1+ Association vd.th the higher authorities. 
Community and parents. 
D-5 Supervisory competence 
D-6 Leadership Competence, Before writing down the 
Statements under each Dimension, it is imperative 
to elaborate and critically evaluate the 
significance of each dimension. 
D-1 Personal qualities 
To jus t i fy his plaiSe as the insp i r ing leader and 
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guide, the Principal must have certain strong personal 
qualities. Hundreds and thousands of oyes watch him, 
judge him, measure him and are eager to follow his 
noble example. Thus he has to be impressive, physically 
fit, sweet and soft as well as stiff and stem. Iftiless 
he has a seeing eye, an understanding heart and an all 
adjusting mental poise, he is bound to falter and 
tumble. He should be firm in his dealings, resolute in 
his conviction and decisions and relentless in execution, 
D-2 Professional qualities and inservice education 
For a Principal to be effective it is undoubtedly 
important that he be v;ell equipped, academically and 
professionally. He must familiarize himself with the 
methods of teaching different subjects. Through the 
study of educational journals and periodicals and latest 
literature, he should keep himself well posted regarding 
the latest developments in the field of education. He 
must read a lot and travel a lot. A broad base in 
general education is calculated to help him become a 
liberally educated person-one who has explored and has 
a feeling for a variety of subject areas, one who 
possesses a wide range of interests and one who has 
the bases for understanding and communicating with other 
Qk 
persons of diverse backgrounds in the schools and the 
comnmnlty. The general education should provide him 
with sound communication skills, the basic tools of 
his work. 
D-^ Association with the School Staff 
On the close cooperation of the Principal and 
the Staff depends the efficiency of the school and the 
head of the institution is to a great extent responsible 
for securing cooperation of teachers. Thus, there must 
be high morale among staff members, accurate information 
and a good professional spirit, A Staff that is 
continually complaining about being abused, unappreciated, 
over worked and under paid and is bored with teaching 
will never breed good public relations and improve 
teaching conditions. Staff morale is not something that 
can be attained' solely by good salaries or by plea or 
dictation. It can be cultivated and developed when the 
Principal becomes personally acquainted with class room 
teachers and other school personal, makes himself easily 
available to teachers, with holds judgement and refrains 
from placing the blame while discussing or investigating 
all problems of relationships with which one is faced 
and above all he recognizes, respects and utilizes the 
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organisation of school work and activities. Happy and 
healthy contacts with students parents and guardians 
help in knowing the child better psychologically as well 
as physically. Children problem can be more easily 
solved with the knowledge of their background. 
D-*^  Supervisory competence 
"We not 'I', 'We' not 'you' is supervision at 
its best". - W.T. MELCOIR, 1969. Tho role of the 
principal in the supervision of the sohool in general 
cannot be ignored. He is essentially recognised as the 
educational leader of M s school, responsible for the 
supervision of instruction as well as for the execution 
of other administrative functions. Gone are the days of 
Autocracy. Beginning slowly in the twenties, developing 
rapidly in the thirties and forties, was the concept of 
co-operativb supervision and democratic leadership, the 
supervisor being regarded as an individual who served 
to assist the staff, as consultant and friend, rather 
than an inspector and critic. Democratic supervision 
demands respect for personality. It makes ample 
provision for self direction on the part of teachers, and 
participation to a great extent and in-service growth. 
Modern supervlsibn strives to utilize the talents and 
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strengths of all. The emerging concept of demoractlc 
leadership recognizes the necessity of realising and 
using the potential wMch resides vdtl-dn various 
members of the group. The most effective group problem 
results from the ;]oint efforts of individuals, each 
making contributions, in line with his o\m special 
abilities and skills. 
"Supervision is that phase of school adminis-
tration which deals primarily with the achievement of 
the appropriate selected instructional expectations of 
educational service" - Eye and Netzer, 1965*. 
The process of supervision involves various 
corapcnents like, Directing and Gontrolling, Stimulating 
and Initiating, Analyzing and Appraising, Designing 
and Implementing. 
Different views have been put forward by various 
educationists regarding the aims and purposes of 
supervision. These may be summed as follows : 
1. To provide professional leadership to educational 
institutions so as to improve their work and put them 
on direction and path, 
2. To set suitable goals for the educational institutions. 
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3. To appraise the work of educational institutions 
and to give suitable criticism of work being carried on, 
h. To offer technical service to teachers In the form 
of instructional aids, specific suggestions for the 
improvement of instruction and assistance in pupil 
diagnosis and measurement. 
5, To develop in teachers a grovdng recognition of the 
factors that affect learning, 
6, To help teachers to define and use the purposes of 
education as dynamic forces in their work with pupils. 
7, To promote the professional growth of all teachers 
by providing them with in service training. 
Theory of educational supervision 
This includes the following functions 
Planning :- Planning as a function of educational 
supervision may be defined as the activity of devising 
and selecting courses of action directed towards the 
achievement of educational goals and objectives. 
Organising :- Organising as a function of educational 
supervision may be defined as an activity of arranging 
and structuring relationships in such a way as a unified 
effort is made in achieving the goals and objectives of 
education. 
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Initiating :- Initiating may be defined as the activity 
of starting actions essential to the achievement of 
educational progress. 
Co-ordins^ tlng :- !l?he function of co-ordinating may be 
defined as the activity of bringing people, materials, 
ideas and techniques and purposes Into productive 
relationships. 
Communicating :- Educational supervision relies heavily 
on the function of communicating the activity of 
disseminating meetings throughout the organisation 
which are essential for the proper carrying on of other 
supervisory functions. The process of transmitting 
meanings, Involves more than the mere exchange of 
verbal and written symbol. 
Evaluating :- Supervision Is concerned with the 
efficiency which the enterprise attempts to achieve 
its purpose. 
D-^ LQftd?,rsh3.B Cgap^t^qce : 
In a way to define a principal, we say that he 
is the leader of the school who holds the reigns and 
leads the school to success or disaster. But what Is 
leadership ? According to Goods Dictionary of Education 
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it has been defined as the ability and readiness to 
inspire, guide, direct or manage others. 
"Leadership is that quality which evokes from 
Co-vorkers there voluntary, active participation in 
assuming responsibilities which contribute to growth 
in relationships, attitudes and activities of the 
group" Anderson and Davies, 1956. 
The principal has to continuously and sincerely 
strive to attain the qualities of true leadership. He 
will understand and put into practice sensible fair 
rules of good human relations. He must be ever alert 
for ways to break down barriers of fear and uncertainty 
and build up feelings of security which peoples must 
have if they are to be expected to bring their problems 
out in the open. The success of any program of 
instructional improvement depends not only on the 
content but also on the process through which it is 
initiated and carried on. A wise principal will at 
times be the obvious leader in the situation at hand, 
at other times he may be ;3ust a consultant. At all 
times he will reveal a sincere spirit of interest in 
and appreciation for the efforts and accomplishments 
of all involved. 
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The portrait of the principal as a leader 
emerges from the facts that the principal has to 
pattern and giiide the out comes of co-operative action, 
communicate through school personnel a sense of mutual 
understanding and mutual loyalty to the ideals of 
education and resolve differences which frequently 
arise in growing organisation. 
1+.2 Desim 
The purpose of this step is to determine the 
number of items or statements to be included in each 
dimension. The above discussion of each dimension has 
already given us an idea of the degree of importance 
to be attached to each dimension. This degree of 
importance will be the criteria for the number of 
items to be included under each dimension. 
Further the form of the statement or item has 
also to be determined. It is common practice to 
evaluate ontfs personality on the basis of adjectives 
v/ritten down which go in measuring the characteristic 
to be measured. But, the investigator finds this very 
subjective because the evaluation of the same trait, 
say honesty or sincerity of a person vjill be valued 
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differently by different people. This is due to the 
fact that the meaning of sincerity or honesty when 
put into practice may be interpreted differently. Some 
people might believe that if the principal is regular 
in coming to school he is sincere others may believe 
that it is not just coming to school regularly but 
arranging funds for the school, vhlch goes in making 
the principal sincere,, Thus the investigator relys on 
observational testing., The advantage of observational 
testing is that it has real life quality not shared by 
conventional testing instriments. For this purpose 
every statement had to be worked out in behavioural 
terms which are observable. 
In order to make the testing more valid negative 
statements have also been included. These negative 
statements are in contradiction to the positive 
statements, thus making the evaluation more accurate. 
^.3 Blu? m n t or Grl4. 
When the \,reightage or degree of significance, 
dimensions and form of items has been decided, the next 
step in developing the test items was to decide the 
distribution of all the items over different dimensions 
according to the weightage decided. The number of 
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pos i t ive and negative items i s a lso to be determined. 
This i s done by a chart shovdng a two-way speci f ica t ion 
of the dimensions. 
TAI?LE - 6 
WO-WAY SPIiClFICATION OF THE DIMENSIONS 
S.No. Dimensions No. of No. of Total no. of 
































TOTAL NUMBER OF ITEMS 7^ 
Percentage of negative items in the test = ^3. 
k.h Procedure 
The Design of the test now includes seventy eight 
statements/ items expressive of observational behaviour 
of school principal measuring principal effectiveness. 
The test will from now be referred to as the "PE Scale". 
9^ 
These items were v/rltten a f te r a careful study of 
re la ted l i t e r a t u r e and discussion with several 
experienced teachers and teacher-educators. The dra f t , 
taus prepared was released for expert opinion to 
education experts which include, two Pr inc ipa l s , 
f i f teen school teachers having an experience of a t l e a s t 
ten years and Eight teacher . educators ( a l l from Aligarh 
Muslim Universi ty) . These experts were requested to 
judge the ^ ?^orth of each statement against the following 
c r i t e r i a for the Pre- t ry out stage. 
( i ) The statement should be in simple and understand-
able language. 
( i i ) The Statement should be clear and unambiguous 
semantic a l ly so that i t i s in terpre ted uniformly 
by a l l respondents. 
( i i i ) The statement sliould not be double bara l led; i t 
should express one single idea or i s sue . 
( iv) The statement should be relevant i . e . there should 
be congruence between the statement and the 
def in i t ion of tlie concept of p r inc ipa l effectiveness. 
As a r e su l t of the expert comments some of the statements 
were modified. The revised version of the PE Scale was 
prepared containing seventy eight i tems. Ins t ruc t ions 
to the subjects required them to respond to each of the 
items on a 5-point scale the response categories being 
'Strongly agree ' , ' a g r e e ' , 'Undecided', 'Disagree' and 
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'Strongly Disagree'. For construction of PE Scale, 
Likerts technique was prefered to Thurstones technique 
because the former is simpler and less time consuming 
and does not Involve judgements for sealing t|ie 
statements. Moreover, Thurstonian approach lacks good 
indices of validity of items and requires weighting of 
responses on a priority basis and not on the basis of 
item analysis data. 
^.5 Try Out 
The initial form of PE Scale was administered 
over a population of 3^65 subjects. These subjects 
included principals and teachers of fifteen high 
schools, out of which six x-iere Girls' School four 
Co-educational schools and five Boys' schools located 
in Aligarh, Yamuna Vihaar, Delhi, and Shahdara. Six 
schools were consulted in Aligarh, three in Yamuna 
Vihaar, Delhi and six in Shahdara. Since, in Delhi 
the Headmaster is the head of the High School, he was 
counted in the category of principal. In Aligarh and 
Shahdara the principal, is the head of the High School, 
The Thirty Education experts from various Education 
Departments located in Aligarh were also consulted and 
included in the population. 
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The investigator was able to collect 100 
percent forms duly filled from principals and Education 
experts. The PE Scale was administered over 200 
teachers out of which thirty failed to give the 
response. Hence the population succumed to 190 
teachers. 
For the standardization of any test it is 
necessary that the test may be administered over a 
population which is three times the nimiber of items 
included in the test. The PE Scale consists of 78 
items and hence it had to be administered over a 
population of 23^ sub;)ects in order to be standardized. 
The following table gives us a clear picture of the 
population under taken by the investigator. 
TABLE •• 7 
POPULATION OF STUDY 
S.No. Subjects Male Fenale Total 
1. Principals 5 
2. Education experts 17 
3. Teachers 100 









The schemG of Scoring response categories 
involved differential weighting such that the response 
category, strongly agree was given a weight of l+, 
'agree' a weight of 3, 'undecided' a weight of 2, 
'disagree' a v;eight of 1, and'strongly disagree' a 
weight of 0, in respect of responses pertaining to 
positive statements. The scoring was reversed for the 
statements that were negative, 
h,7 An item analysis to determine the discriminating power 
of each statement was computed using pearson product-
moment correlation tecliniques. The aim was to make 
the PE Scale homogeneous by checking consistency of 
each item with the totiil test and discarding all such 
items as were found inconsistent. To achieve this end 
scores on each item of the subjects were correlated 
with their total scores. The items found to have a 
correlation of 0.2? or less with the total test were 
discarded. Such items were Eighteen in number. The 
formula used for determining the correlation coefficient 
is as follows : 
rr ^1^2 ^^lAj, 
(N x^ - (£x^)^)(N X2^ -fe.X2)^; 
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v;here x^  = raw scores on one test 
Xg = raw scores on another test 
N = Number of people 
— Nunnanly, 1972 
The theoretical range of the scores on this 
scale is from 162 to 8O9. 
The following table -8 shows item correlations 
for each of the 78 items constituting the PE Scale, 
The starred correlation coefficients show poor 
correlation and thus have been considered insufficient 
to be retained in the test. 
TABLE - 8 
Item TOTAL CORRBUTTONS OF THE PE SCALE 
Item Correlation Item Correlat ion 


































Item Correlation Item -Correlation 
No Qoefflcient No coefficient 
17. 0.02V* ho, OMS 
18. 0.105* l f1. 0.398 
19. 0.637 k2, 0M7 
20. 0.617 V3. 0.656 
2 1 . 0.V97 VV. O.5V3 
22. 0.363 k5, 0.215* 
23 . 0.710 h6, 0,760 
2V. 0.591 h7, 0.890 
25. 0.329 W . 0.557 
26. 0.1^5* h9. 0.517 
27. 0.856 50. 0.382 
28. 0.398 51 . 0.213* 
29. 0.217* 52. 0.260 
30. 0.37V 53. 0.365 
3 1 . O.V05 5V. O.V03 
32. 0.167* 5'?, 0.699 
33. 0.051* 56. 0.512 
3V. 0.532 $7. 0.959 
35. 0.250* 58. 0.166* 
36. 0.557 59. 0.752 
37. 0.083* 60. O.V78 
38 . 0.26V . 61 . 0.556 
39. 0.782 62. 0.V20 
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The instrument in its finished form consisted 
of 60 items after the elemination of 1B items indicating 
poor correlation that is either 0,25 or helow. The 
same criterion has been used by Dr. Tahlra Bano, 1985, 
Aligarh Muslim University for the selection of items 
in the preparation of a scale, "A measure of pupil control 
ideology", which is also based on Likert type scale 
for her Ph.D. 
The PE Scale includes statements like : 
1. The Principal gains confidence of teachers by 
keeping their short comings to himself and the teacher 
101 
concerned. 
2. Tlie Principal takes care to be present In the 
mornlnc assembly, 
3. The Principal feels responsible for every activity 
going on in school. 
The follov/ing chart gives us .an idea^ of the 
'PE Scale' and Its contents in its finished form. 
TABLE •- 9 
«PE SCALE' IN ITS FINISHED FOR l^ 
3.No, DimensionsNo, o f N o , of 
Posi t iv^ Negative 
items X items 
































Total 39 21 60 
^.9HeiiaMLLiZ 
Rel iab i l i ty of PE Scale was calculated using 
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the scores of 235 subjects on 60 items of the final 
form. A split half reliability coefficient was found 
by correlating scores of the subjects on odd items of 
the form with their scores on even items. The 
correlation coefficient thus obtained t^ias .702 which 
when corrected by Spearman Brown Formula increased to 
0.826. 
k.^o ValiaAt?y 
Item analysis itself indicates item validity 
still content validity is claimed on the basis of the 
fact that items were accumulated as a result of a 
thorough investigation of the literature on school 
Principal Effectiveness in specific areas. These 
items were further reviewed and evaluated by a number 
of judges who are in close acquaintance with the 
Principal or his Job, 
B. Questionnaire For School Prlnciiials 
This questionnaire consists of a Battery of 
tests each constituting the four parts of the 
questionnaire. The tests are as follows t 
1. Measure of Professional Attainment - Part I 
2. Measure of Socio-economic Background- Part II 
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3. Measure of Attitude towards teaching - Part III 
h. Measure of Values - Part IV 
^.11 Measure of Professional Attalnipent - Part I 
This test Includes seven items which determine 
the Principal's Professional Attainment, These items 
are of the type which record the principal^experience 
as a teacher, as a Principal, educational qualifications, 
his academic achievement in publishing papers and 
rewards in extra curricular activities etc. 
The scoring of all the items except item 
number 3 v;hich denotes educational qualifications is 
done on the basis of increase in weightage given for 
every achievement in number of papers published, 
experience, etc. For example, if the Principal is 
working in his present position for ^ years, a score 
of 5 is given, if the experience is ^ years and 2 months, 
a score of 5.2 was given. Similarly the number of 
certificates, seminars attended and rewards indicate 
the scores on these items.. If 10 papers have been 
published, score 10 is alloted on the item. For the 
scoring of educational qualifications the following 
procedure is maintained. 
10»+ 
Educational qual i f ica t ions Score 
M.A./ M.3c. or B.A./ B . S c , B.Ed. 8 
M.A./ M.Sc , M.Ed. 10 
Ph.D. 20 
The t o t a l marks obtained on the t e s t i s s ingle 
arithmatic summation of the scores obtained on each 
item. 
V.12 Measure of Socio-economic Background - Part I I 
The Socio-economic Background Scale (SEB) was 
prepared by the inves t igator in consul ta t ion with the 
Social-economic Status Scale of Ki^jpu Swamy and 
SEB Scales from various projects in the Department 
of Education, AMU. 
Socio-Economic Background i s a complex var iab le 
\,^ich depends upon number of f a c t o r s . In the present 
inves t iga t ion four measures were obtained for four 
d i f fe ren t , though re la ted components of socio-economic 
s t a tus . 




V, Materialistic possessions 
10^ 
The test consisted of 5 items. The first 
three items are related to education, occupation and 
caste. Since the study is being carried on a 
homogeneous group so for as the client is concerned, 
that is the principals it was found xmnecessary to 
acknowledge the principals' income and occupation. 
Instead the education and occupation of the parents 
and children were taken into account. The last two 
items indicate the materialistic possessions of the 
subject. These materialistic possessions undoubtedly 
suggest the economic or social status of the family. 
A mere possession of vedio cassette record player or 
just the use of tooth brush instead of neem stick is 
highly indicative of the families standard of living 
which in its turn is in congruence with the socio-
economic status. The socio-cultural level is largely 
determined by the families income. But how do we 
define the families income? Just the school Principals 
take home pay does not always show the income. There 
are other factors like parental money, part time 
business occupation of other m^abers of the family etc, 
which may identify the "families income" last but not 
the least the type of house we live in that is whether 
it is our own or rented, the number of rooms etc raise 
or lower the economic status. Further it is possible 
that the families income is high but the social level is 
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comparatively low and vice versa. Lack of consciousness 
for good living and careless attitude may be some of the 
causes for such a dilemma. Thus the materialistic 
possessions are in direct relation to the Econcsnic 
Conditions as well as social counsciousness of the 
family. It was therefore considered appropriate to 
include a measure of materialistic possessions of the 
family as a part of socio-economic Background of the family. 
The investigator has consulted a research 
project carried in the Department of Education, Aligarh 
Muslim University, Aligarh for the preparation of the 
test of articles to be included in the materialistic 
possessions. The project deals \d.th the construction 
of a socio-economic status scale of which, a measure of 
cultural level is a part. This measure of cultural 
level also Includes income and educational qualifications 
apart from the list of articles also determining the 
ciiltural level. The investigator has not taken into 
account the income and educational qualifications from 
this scale. The following procedure had been adopted 
by the project investigator for preparing the list of 
articles and evaluating there significance. 
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A list of articles found in families with 
various cultural standards was first drawn up. This 
tost included items of use, in families of varying 
status. Some of the items are such that they are 
available to families of upper classes for example 
articles like VCR, Gar, Air Conditionfer, etc. Other 
items have been chosen to represent the middle class, 
Scooter, TV, Sewing Machine, Steel Utensils, etc. 
There are items which the lower middle class might 
posses and use, e.g. China Crockery, Newar Cots, 
Radio etc. lu arawing up the list care was taken to 
include item as representative of different cultural 
strata as far as possible. In all 50 items were 
selected from a much longer list of items drawn up 
previously. 
A mere count of the number of articles in the 
possession of the family zovCLd be used as a measure of 
cultural level, but a more refined technique which 
could give greater scores to some articles and 
proportionality less weightage to others was adopted 
because it would provide a more valid cultural score. 
The scoring of items was done by giving the list of 
50 cultural possessions to a number of judges and 
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"by asking them to rank the possessions on a 50 point 
scale in order of their importance representing the 
socio-economic status. By judging the rank correlation 
between rankings the reliability of ranking was 
estimated. Rankings which did not correlate with 
other rankings were not considered. 
The median of rank as given by the various 
.iudges was used as score assigned ^ to each item. The 
items about which there v/as disagreement irl assigning 
the scores were rejected and than a list of 35 items 
was considered for scoring. 
List given below shows the items and weights 
assigned to them; The Principals were asked to tick ( ) 
against the printed item which they possess. The score on 
this part cf the SEB scale was the weighted sum of the 
items checked by the Principals 
LISTS OF 
3,No. A r t i c l e s 
1. Air cond i t ione r 
2. Gar 
3 . Scooter 










AND WEIGhi'3 ASSIGNED 
S.No. A r t l M e 
5. Radio 
6. V.C.R. 
7. Room Cooler 
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Niwar cots 8 
Table 10 
Chair 10 
Steel trunks 9 
Class-ware I3 
Table ;lanip 6 
Wall picture k 
Flower pots 6 
Thermos flask 8 
Tooth paste 2 
Tooth brush 2 
Soap case 3 
Shaving set 5 
Door cur ta ins 15 
Sewing machine19 
Scoring : A score of 3 was assigned to a person belonging 
to high caste and a score of 1 was assigned to a person 
belonging to low cas te . All the castes except the 
scheduled caste and persons from backward c lass were 
considered to belong to high cas ta . 
A score of 5 each was assigned i f e i the r of the 
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parents had received atleast high school education. 
In case of left outs below high school a score of 3 was 
given. The scores obtained for the education of the 
children were as such regardless of number of children 
a. Professionally qualified or Ph.D 8 
b. Post graduates 5 
c. Under graduates & below 3 
A score of 5 marks each was given if either of 
the parents had taken any occupation. On the other hand 
a score of 3 was assigned if the children had taken any 
occupation, again regardless of number. 
For the item in relation to the type of house 





/Not pakka house 







To obtain the score of an individual in respect of 
materialistic possessions the weights determined for 
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the various possessions as sho-wn earlier in TABLE 35 
were added up for all the articles marked by him. The 
maximum possible score on this part of questionnaire 
was about 625. Thus a principal who li&d all the 
articles listed would get a score of 625. In the same 
way a principal who owed nothing would get a score of 
zero. The score on materialistic possessions of 
families ranging from 1 to 625 was distributed into 
25 steps with a step interval of 25 points. These 
groups were ranked the lowest group having the range 
of 1 to 25 points was assigned a weights of 1, and the 
upper most group having the range of 601-625 on the 
distribution ladder was assigned a weight of 25. The 
table given below shows the method adopted. 
TABLE - 11 
Assignment of weights to materialistic possessions 
Distribution of Cultural Weight assigned 
Scores . 
601 - 625 25 
57^ - 600 2k 
551 - 575 23 
526 - 550 22 
501 - 525 21 
•^76 - 500 20 
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Thus the over all measure of socio-economic Background 
of an Individual is the composite score made of the 
four variables caste, education, occupation and 
materialistic possession. The maximum score which an 
individual could possess on each of the variables is 
3, 18, 13, 37 respectively (approxiniately). The 
maximum composite score being 7I approximately. This 
means that in arriving at a composite score on SEB 
maximum weightage is given to materialistic possessions 
i.e. 37 which is indicative of both social and economic Back-
ground, the second position with reference to the 
weightage given is education ie. 18, indicative of 
social status, the third position with reference to 
weightage given is occupation ie. 13, indicative of 
economic status and least weightagfe is given to caste 
ie. 3. 
Above variables considered in arriving at a 
total Socio-economic status score are apparently related 
to each other. 
^.13 Measure of Attitude Towards Teaching - Part III 
The data concerning principals attitude towards 
teaching in schools was gathered by administering to the 
sample, a standardized instrument developed by 
^^h 
M.R. Verma (1972) Department of Education, A.M.U., 
Aligarh. It consists of 2h statements of Llkert type 
representing attitude towards various aspects of 
teaching Job such as, Economic rewards, freedom In 
planning and execution of work, teacher-pupil 
relationship, working conditions and teacher authority 
relationship. The reliability coefficient of the 
attitude scale is 0.91 as reported by its author and 
as calculated by test-retest method. It is found to 
discriminate sufficiently between subjects of higher 
attitude and those ofitower attitude as judged by their 
principals, which is an evidence of its validity. 
^.1^ Measure of Values - Part IV 
In order to measure principals values of life 
an instrument "Measurement of study of values" prepared 
by Mr. Raj Kumar "Ojha" (1977) Department of Psychology, 
K.G.K. College, Moradabad has translated into English 
by the investigator. This standardized instrument 
consists of h^ items. All together these items aim to 
measure relative prominence of six basic interests or 
motives in personality the theorltical, eoonomic, 
aesthetic, social, political and religious. The 
classification is based directly upon Edward Sprangers', 
115 
1928. "Types of Men", a brilliant work which defends 
the view that the personalities of men are best known 
through a study of items values of evaluative attitudes. 
The test has been divided into two parts. 
Part I consi,3ts of 30 items provided with 2 alternative 
each part 2 consists of 15 items provided with h 
alternatives each. Thus all together their are 120 
answers. Each of the 6 dimensions of the personality 
has 20 answers to it in the tests. The subject has to 
answer these items in form of numbers for which 
directions are given in the test. The total score 
obtained on each dimensions is a nrere summation of the 
numbers corresponding to answers of relevant dimensions. 
In discussing the study of values It will be 
convenient to have at hand the following brief 
characterization of sprangers' types, 
1. The theoretical : The dominant interest of theoreti-
cally men is the discovery of "truth". In the pursuit 
of his goal he characteristically takes a cognitive 
attitude, one that looks for identities and differences; 
one that clearests itself of Judgements regarding the 
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beauty or u t i l i t y of objects and seeks only to reason. 
Since the i n t e r e s t s of the theore t ica l man are 
omplrical, c r i t i c a l , and r a t i o n a l , he i s necessar i ly 
i n t e l l e c t u a l i s t , frequently a s c i e n t i s t or philosopher, 
h i s chief aim in l i f e i s to order and to systematize 
his knowledge. 
2. The economic : The economic i s c h a r a c t e r i s t i c a l l y 
in te res ted in vhat i s "useful". Based upon the 
sa t i s fac t ion of bodily needs ( se l f -p rese rva t ion) , the 
i n t e r e s t in u t i l i t i e s develops to embrace the p rac t i ca l 
a f fa i r s of the business world - the production, marketing 
and consumption of goods, the elaborat ion of c r e d i t , 
and the accumulation of tangible wealth. This type i s 
thoroughly "prac t i ca l " and confirms well to the 
prevai l ing stereotype of the average Indian businessman 
l iv ing in the cosmopoliton c i t i e s . The economic 
a t t i t u d e frequently comes in to conf l ic t with other 
vadues. The economic man wants education to be 
p r a c t i c a l , and regards unapplied knowledge as waste. 
Great feasts of engineering, toylarism, pragmatism and 
applied psychology" r e s i a t from the d^ands which 
economic men make upon science. The value of u t i l i t y 
l i ke wise conf l ic ts with the aes the t ic value, excepting 
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when art serves commercial ends. Without feeling 
inapprbpriateness in his art, the economic man may 
denude a beautiful hillside or befoul a river with 
industrial refuse. In his personal life he is likely 
to confuse luxury with beauty. In his relations with 
the people he is more likely to be interested in 
surpassing them in wealth then in dominating them 
(political attitude) or in serving them (social 
attitude). In some cases the economic man may be said 
to make his religion the worship of Mammon, In other 
Constances however, he may regard for the traditional 
God, but inclines to consider Him as the given of 
good gifts, of wealth, prosperity and other tangible 
blessings. 
3. The aesthetic : The aesthetic man sees his highest 
value in form and harmony. Each single experience is 
Judged from the stand point of trace, symmetry or 
fitness. He regards life as a manifold of events, each 
single artist; nor need to be effete, he is aesthetic 
if he but finds his chief interest In the artistic 
episodes of life. 
The aesthetic attitude is in a sense dramatri-
cally opposed to the theoretical, the former is concerned 
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with the diversity, and the latter with the identities 
of experience. The aesthetic man chooses, with 
Kalidas, to consider truth as equivalent to beauty, or 
else to agree with Mencken, that, to make a thing 
charming is a million times more important than to 
make it true". In the economic sphere the aesthetic 
sees the process of manufacturing, advertising and 
trade as a whole sale destruction of the values most 
important to him. In social affairs he may be said to 
be interested in persons but not in the welfare of 
persons; he tends towards individualism and self 
sufficiency. Aesthetic people often like the beautiful 
insignia of pomp and pov/er, but oppose political 
activity when it might lil oly confuse beauty 
\dth pure religious experience. 
^. The social : The highest value of this type is love 
of people whether of one or many, whether conjugal, 
filial, friendly or phllanthropia. The social man 
prize other persons as ends, and is therefore himself 
kind, sympathetic and unselfish. He is likely to find 
the theoretical, economic and aesthetic attitudes cold 
and inhuman. In contrast to the political type, the 
social .man regards love as Itself the only suitable 
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fomn of power, or else repudiates the entire conception 
of power as endangering the Integrity of personality. 
In its purest form the social interest is selfless and 
tends to approach very closely to the religious attitude. 
5. The political : The political man is interested 
primarily in power. His activities are not necessarily 
within the narrow field of politics, but vtoat ever his 
vocation, he betrays himself as a all knowing man 
(Machtimensch). Leaders in any field generally liave 
high power value. Since competition and struggle play in 
all life, many philosophers have seen power as the most 
universal and most fundamental of motives. There are, 
however, certain personalities in whom the desire for 
a direct expression of this motive is upper most, who 
wish above all else for personal power, influence and 
renown. 
6. The religious : The highest value of religious man 
may be called unity. He is mystical auid seeks to 
comprehend the cosmos as a whole, to relate himself to 
its embracing totality. Spranger defines the religious 
man as one "V/hose mental structure is permanently 
directed to the creation of his highest and absolutely 
satisfying value experience". Some men of this type are 
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"immanent mystice, tiiat is they find in the affermation 
of life and in active participation there in their 
reliclous experience. A focist with his zest and 
enthusiasm sees something divine in every event. The 
"transcendental mystic" oh the other hand seeks to 
unite himself vdth a higher reality by vrithdravdng 
from life, he is the ascetic, and like the holy men 
of India, finds the experience of unity through self 
denial and meditation. In many individuals the 
negation and affirmation of life alternate to field 
the greatest satisfaction. 
Reliability of the test : 
Split-half Technique was adopted in order to 
find the reliability of the test on the final sample 
of principals. A comparison of the reliable coefficients 
of the original scale which was in Hindi and the English 
version of the scale has been shovm in the following 
table -.12. 
Hp3^ a^ i;iltv of the Scale 
cTTv; IJheore- Religious Econo- Po l l t i - Aes- Social 
t ica l mic cal the-
Hindi version O.bO Oj^ O^S oT^ 0^1—OTTT 
English version 0.56 0.71 0.61. 0.72 0>59 0.63 
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8. Validity of the Test : A t e s t i s val id when the 
performances which i t measures correspond to the same 
performances as otherwise independently measured or 
object ively defined. Since the t e s t used by the 
inves t iga tor i s a mere t r ans la t ion of the standardized 
tes t""Measur^ent of study of Values" made by 
Dr. P.K. Ojha from Hindi to English, i t can be viisely 
predicted that the t e s t car r ies content v a l i d i t y , t|ie 
areas encompassed by the two t e s t s being the same. 
gl^APyER ^ V 
ANAL^IS OF DATA AND INTERPRETATION 
5.1 Sample of Study 
5.2 Computation of Raw Scores 
5.3 Abbreviations Used 
5,h Analysis of Data 
(A) Estimation of 't' Values 
(B) Calculation of Pearson's Product 
Moment Correlation, 'r' 
(C) Regression Analysis 
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The present chapter Is devoted to data 
analysis and the sample of study. The data gathered 
from the sample of the study was organised and 
translated to facilitate application of appropriate 
statistical technique for purpose of its analysis. 
The population of the study is catagorized 
into two types of subjects, namely the School 
Principals and the teachers of these schools. The 
Schools surveyed were mainly High Schools from Aligarh 
and Gonda district, Tv/o Senior Secondary Schools have 
also contributed to the data becua&e of paucity of 
Schools. The two Districts one belonging to Eastern 
U.P. and the other Western U.p. have helped the 
investigator in making the sample random, Gonda 
being the native place of the investigator was 
considered to be a convenient place in gathering the 
data. 
TABLE - I 
Swnpig of Schools 
District No. of Schools No. of Schools No. of Schools 
Surveyed falling in giving response 
. rQSP9ng^ ^ 
Aligarh 37 10 2? 
GQnaa IS i n -
Total "^^ 1^  ho 
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Samr^le of Teachers 
The questionnaire, Type I entitled, 
"Measure of Principal Effectiveness", was given to 
five teachers of each School. These teachers evaluated 
their Principals on the scale provided to them. Out of 
these five teachers, there were three teachers having 
an experience of atleast seven years and two teachers 
having an experience of atleast two years. Thus the 
total number of teachers consulted amounted to t\TO 
hundred and seventy five (275). 
Sample of Principals 
Questionnaire, Type II was given to School 
Principals whom the teachers had evaluated. This 
questionnaire as described earlier consisted of four 
parts measuring Professional Attainment, Socio-
Economic Background, Attitude towards teaching and 
Values of life of Principals. 
TABLE - 2 
Initial Sample of Sub.iects 
No. of No. of No. of No. of ~ 
teachers teachers Principals Principals 
consulted falling in consulted failing in 
response response 
275 30 55 7 
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Subjects Dropped 
It must be mentioned here that since the 
investigator proposes to study the effect of 
Principal Effectiveness (measured by teachers) and 
other variables like Professional Attainment etc of 
the Principals, data had to be collected from both 
the Principals as well as the teachers corresponding 
to each School. Thus a teacher from a School failing 
in response would lead to the elimination of the 
response given by the Principal of that School. 
Similarly in case the Principal failed to give a 
response, the response given by the teachers of that 
School had to be eliminated. Further even if two 
teachers of a School failed to give a response, the 
data received from that School was of no use, because 
the investigator required a response from atleast 
five teachers of each School. Thus the data succimimed 
to a lower value as shown below. 
TABLE - -] 
No of No. of No. of " 
t^ QachQfg Pringi,pa3.§ Sphpolg ,. • 
200 UO ho 
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5.2 Computation of Raw Scores 
The responses received from the five teachers 
of each School were pinned together vdth the 
response of the Principal of that School in order to 
avoid loss of identity. An average score was 
calcTiLated from the five responses given "by the 
teachers on the scale, "Measin'e of Principal 
Effectiveness". This average score indicated the 
Principals Effectiveness, 
The scores obtained on Type II, questionnaire 
showing the Principals Professional attainment, 
Socio-economic Background, Attitude towards teaching 
and values of life of Principals were written do\m 
against the average scores of Principal Effectiveness 
respectively. The Age and Sex of the Principal were 
also noted. 
5.3 Abbreviations Used 
The following abbreviations have been used in 
the study : 
Term Abbreviation 
1) Principal Effectiveness P.E. 
ii) Professional Attainment P.A. 
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i i i ) Soclo-Economic Backgroimd SEB 
iv) Atti tude tovrards teaching ATT 
v) Theoretical Value T 
v i ) Religious Value R 
v i i ) Economic Value E 
v i i i ) P o l i t i c a l Value P 
ix ) Aesthetic Value A • 
x) Social Value S 
5A Analysis of Data 
The data has been analysed in three ways: 
(A) Estimation of ' t ' Value (Analysed by the researcher) 
(B) Calculation of Pearson Product Moment 
Correlat ion, ' r ' (Analysed on Computer, JNU, New Delhi). 
(G) Regression Analysis (Analysed on Computer,JNU,New Delhi). 
(A) Estimation of ' t ' Value 
( i ) Analysis of PE. SEB. ATT with respQnt to 
Asa a^ 4 ^m 
TABLE - k 
' t ' value on the basis of Age of 
Pr incipals on P.E. Sr^ale 
ScaXe A e^ ^ ^^ , ^ N M SD S,E,D, ' t ' 
Above ^2 2986.65 21 1^2.22 13.32 
years 
P.E. 3.890 1.0667 
Below 1+2 2623.35 19 138.07 11.03 
years 
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The above Table h reveals that the 't' value is 
Insignificant at 0.05 level showing that Principal 
Effectiveness does not differ in relation to Age. 
TABLE - 5 
Estimation of 't' values on the basis of 
Sex on the Scales, P.E., P.A, S.E.B. and A.T.T. 


































M 918 26 35.308 7.689 
S.E.B. 2.^40^ 1.655 
F 550 ^k 39.286 6.329 
M 1780 26 68.5+62 9.887 
A.T.T. 3.809 2.3166* 
F 1082 ll+ 77.286 li4-.08 
• - Significant at 0.05 l e v e l . 
' t ' values in the above table indicate that there i s 
significance of difference in the Attitude towards 
teaching of Male and Female Pr inc ipa l s . There i s no 
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significance of difference in Principal Effectiveness, 
Professional Attainment and Socio-Economic Background 
of Male and Female Principals, 
(li) Analysis of P.E. \jith resiiect to P.A. f S,E.B. ^ A.T.T.. 
and Values T.R.E,P.A.S 
In order to dlfferenciate between High 
Effectiveness Group of Principals (H.E.G.P.) and Low 
Effectiveness Group of Principals (L.E.G.P.), the scores 
obtained on the P.E. Scale were written in increasing 
order and the scores obtained on the P.A., 3.E.B., A.T.T., 
and Values, T, H, E, P, A, S Scales were written 
corresponding to each score respectively significance of 
difference was computed in the extreme fifteen cases of 
Principals shov/ing High Effectiveness and Low Effectiveness. 
TABLE - 6 
't' value between High Effectiveness 
Group of Principals (H.E.G.P.O and Low 
Effectiveness Group of Principals (L.E.G.P.) 
on the P.A. Scale 
Scale Effectiveness x N H S.D. 3.B.D. ^ T ^ 
396.500 15 26.^33 9.008 
3.015 1.76^ P. A. 
H.E.G.P 
L. E. G. P. W . 3 15 31.753 7.^32 
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The above table reveals that there is no difference in 
Professional attainment of High Effectiveness Group of 
Principals and Low Effectiveness Group of Principals, 
The 't' value being insisnificant at 0.05 level. 
TABLE - 7 
' t ' value between High Effectiveness Group of 
Pr incipals (H.E.G.P) and Low Effectiveness 
Group of Principals (L.E.G.P.) on the S.E.B. Scale 
Scale Effectivenss x N M S.D. S.E.D. ' t ' 
H.E.G.P. 502 15 33A66 7.317 
S.E.B. 2.209 3.229* 
L.E.G.P. 609 15 '+0.6 kM7 
* Sicnif icant a t 0.05 level 
The ' t ' value in the above table i s s ign i f icant a t 
0.05 level proving that difference in the Socio-Economic 
Background of High Effectiveness Group of Pr incipals 
and Low Effectiveness Groi:^ ) of Pr inc ipa l s , 
TABLE - 8 
't' value between the High Effectiveness Group of 
Principals(H.E.GP) and Low Effectiveness Group of 
Principals (L.E.G.P) on the A.T.T. Scale 
Scale Effectiveness x N I-l S.D. S.E.D. ' t^ 
H.E.G.P. iTTo T5 7^ 5 7 m 
A.T.T. h.55S 0.6^3 
L.E.G.P. 1066 15 71.067 16.020 
131 
The above table reveals that the 't' value is 
insicnlfleant at 0.05 level showing that there is no 
difference in the attitude towards teaching of Hi^h 
Effectiveness Group of Principals and Low Effectiveness 
Group of Principals. 
't' values between the High Effectiveness Group 
of Principals (H.E.G.P) and Low Effectiveness 
Group of Principals (L.E.G.P.) on the various 
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* significant at 0.05 level 
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The above table reveals that the 't' value is 
significant only in the case of religious value, the 
't' other values being insignificant. Thus there is 
difference betv/een High Effectiveness group of 
Principals and Low Effectiveness group of Principals 
on the Religious Value. Further there is no difference 
between High Effectiveness Group of Principals and Low 
Effectiveness Group of Principals on the Theoretical, 
Economical, Political, Aesthetic and Social Value. 
(B) Calculation of Pearson's Product Moment 
Correlation C'r'T. 
(i) Analysis of Correlation Coefficients between 
P.E. and P.A. ^  S.B.B. and A.T.T. 
TABLE - ]Q 
Coefficients of Correlation bet^ f^een Principal 
Effectiveness (P.E.) and Professional Attainment(P.A.) 
Varibalo N ^r' Significance at 0.0^ level 
P.E. & P.A. ^0 - 0.2^ -123 not significant 
P.E. & 3.E.B. kO - 0.31178 significant 
P.E. & A.T.T. ho 0.0^227 not significant 
It is evident from the above table that there is negative 
linear correlation between Principal Effectiveness and 
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Socio Economic Backgroimd. The table also reveals that 
there is no correlation between Principal Effectiveness 
and Professional Attainment and Attitude towards teaching. 
TABLE - 11 
Coefficients of Correlation between Principal 
Effectiveness (P.E.) and various factors of 
Value Scale namely, Theoretical (T). Religious(R), 
Economic (E), Political (P), Aesthetic (A) and 
Social (S) values. 
Variables N 'r' Significance at 0.5 
level 
P.E. and T kO 0.10732 not s igni f icant 
P.E. and R ^0 O.II887 not s igni f icant 
P.E. and E ^0 -0.1278? not s ign i f ican t 
P.E. and P hO 0.20227 not s ign i f i can t 
P.E. and A kO -0.^6530 s ign i f ican t 
P.E. and S hO -0.1^99^ not s ign i f ican t 
The above table reveals that there i s s ign i f icant 
negative corre la t ion between Principal Effectiveness 
and Aesthetic value. There i s no Correlat ion betv/een 
Principal Effectiveness and Theoret ical , Religious, 
Economic, P o l i t i c a l and Social Value. 
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(C) Regression Analysis 
The correlation between a set of obtained 
scores and the same scores predicted from multiple 
regression equation is called a coeeficient of multiple 
correlation and is denoted by letter R (Called Multiple 
Coefficient of Correlation). The value R gives the 
proportion of the variance of the criterion measure 
attribute (P.E.) to tlie joint action of the other 
variables (P.A., S.E.B., A.T.T., T, R, E, P, A, S.). 
There are all together ten varibles, P.E. being 
the dependent variable and the rest, P.A., A.T.T.,S.E.B., 
T, R, E, P, A, 3. the independent variables 
P.E. - Dependent Variable - V^  
P.A. - Independent Varibale- V2 
S.E.B. - Independent Variable- V^ 
A.T.T. - Independent Variable- V^ 
T - Independent Variable- Ve 
R - Independent Variable- V^ 
- Independent Variable- V^ •R 
P - Independent Variable- Vg 
A - Independent Variable- Vg 
3 - Inde-nendent Variable- V 10 
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TABLE - 12 
Values of R, R^ and F 








































* Significant at 0.05 level 
It is clear from the above table that F ratios for the 
addition of variables V2, V^ _, V„, Vg and V^^ are 
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sii^nlfleant a t 0.05 l eve l . I t means that Professional 
Attainment, Atti tude to\Arards teaching, Economic value, 
P o l i t i c a l Value and Social Value contr ibute s ign i f i can t ly 
to the variance of Pr incipal Effectiveness. 
CHAPTER - VI 
CONCLUSION 
6.1 Sunmary of Findings 
6.2 Suggestions 
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This chapter has been divided into three 
divisions : 
(1) Stjmmary of Findings 
(2) Sufipestions 
(3) Areas for further Research 
6.1 Summary of Findings 
The analysis of data has resulted into various 
findings. Graphs have been plotted in order to project 
these findings explicitly. The findings have been 
summarised as below : 
i) The varying age of the Principal does not effect 
Principal Effectiveness. Graph I shows that the mean 
score of Principal Effectiveness of the age group 
above kz yrs is slightly higher than the mean score of 
Principal Effectiveness of the age group below V2 yrs. 
This difference is statistically insignificant. 
il) The sex of the Principal has no effect on 
Principal Effectiveness, Professional Attainment and 
Socio Economic Background of the Principals. liowever, 
Attitude towards teaching is effected by the sex of the 
Principal. Graph II shows that the mean scores on all 
SrPAPH-2 MEAN SCORES OP Hl« N GPF£CT|VeNQSS 
G7R00P OF pft^Nc(p/|L§&Lo>^< EPFgcTiveNeas 
































tho scalc'j n-u.icly, Principal Effectiveness, 
Professional Attainment, Socio Economic Background 
and Attitude towards teaching of female Principals is 
higher than their male counterparts. The difference 
being significant only in the case of Attitude towards 
teaching. 
iii) There is no difference in Professional Attainment 
and Attitude towards teaching of Principals showing 
high Principal Effectiveness and Low Principal 
Effectii/eness. On the contrary the High Effectiveness 
Group of Principals differ in their Socio Economic 
Back^ r^ounds vdth that of Low Effectiveness Group of 
Principals. The Socio Economic Background of the Low 
Effectiveness Group of Principals being higher than 
that of High Effectiveness Group of Principals. 
Graph III shows that the mean scores of Professional 
Attainment and Socio Economic Background of Low 
Effectiveness Group of Principals is higher than that 
of High Effectiveness Group of Principals. Further 
the mean score of Attitude towards teaching of the 
High Effectiveness Group is higher than the Low 
Effectiveness Group. The difference in the mean being 
significant only in the case of Socio Economic Background. 
MCAM SCORES OF HIGH EFFECTIVENESS 
&RDUP or PRJMCIPAIS AMD LOW EFFEC-














* r * 
/ 
t=(?-i'25 t " ' - ' ' " tW-745 t-'-'i'/'^ 














L. I. Q. P. 
•^ 8lG,UPiCANT 
GrRA PH-F COEFFICiel^T OP CORRELATION QETWgEIsi 
PRlMClT^L EFFECTlVGNeSS^tPRoFESSlOMA^L 
ATTAlNIAENT^ScXllO-ECONOt^lC BACkeRou^D 





















-o-si iys * 
^ P£. A^ D RA 
P.P. AND S.E.B 
P.E. AMt> A . T . T 
^ 516iNIP(CL^T 
139 
vi) There is no difference in the Theoretical, 
Economical, Political, Aesthetic and Social values of 
High Effectiveness Group of Principals and Low " 
Effectiveness Group of Principals. However there is a 
difference in the Rellcious Value of High and Low 
Effectiveness Group of Principals. It is obvious from 
Graph IV that the mean scores on the values Relicious 
and Political is higher in case of High Effectiveness 
Group of Principals, whereas the mean scores on the 
values Theoretical, Economical, Aesthetic and Social 
is higher in case of Low Effectiveness Group of 
Principals. The difference in the means is significant 
only in case of Religious Value. 
v) There is no relation between Principal Effectiveness 
and the variables. Professional Attainment and Attitude 
towards teaching. Principal Effectiveness has an 
Inverse dependency on the Socio Economic Background 
of Principals. Graph V shows the varying coefficients 
of correlation between Principal Effectiveness and the 
variables, Professional Attainment, Socio Economic 
Background and Attitude to'w'ards teaching. The 
coefficient of correlation is significant only in 
case of Socio Economic Background. 
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vi) There is no bearing of Principal Effectiveness on 
the values Theoretical, Rellcious, Econornical, 
Political and Social. The Aesthetic Value hov/ever, 
negatively correlates with Principal Effectiveness. 
Graph VI gives us an idea of the coefficients of 
correlations on various values. The coefficient of 
correlations being significant only in case of 
Aesthetic Value. 
vii) There is significant contribution of Professional 
Attainment, Attitude towards teaching, Economic value, 
Political value and Social value tov/ards the variance 
of Principal Effectiveness. Gr-iph VIII explicits 
2 
the 'R ' values giving the proportions of the c r i t e r ion 
measure (V^) a t t r i bu tab le to the ^oint act ion of 
var iable added (Vg, V^  "^ 10^* 
6.2 3ilK^9stj,Ofis 
The findings of the study as presented above 
bring to l i g h t many thought provoking questions as 
well as answers. F i r s t of a l l the scale "Measure of 
Principal Effectiveness" prepared by the inves t igator 
i s of lilgh diagnostic value. I t may help any 
researcher in developing a pedagogy of Pr inc ipa l s . 
1m 
The much debated topic of "Job expectation of 
principals" has boon critically analysed. Further 
the nanner in \/hich Principals Effectiveness is 
related with Professional attainment, Socio-economic 
status and Attitude towards teaching helps in Imovring 
the determines of Principals Effectiveness. 
Educationists are now talking of scientific 
administration. '.Jilliam P. Foster (I98O) in his paper 
"The changing Administration - Developing Managerial 
Praxis", writes : 
"The school administrator in particular runs 
time and again into theory-praxis problem. The theory 
of administration has little or no relevance to the 
development and maintenance of effective and responsive 
institutions, institutions that at one and the same 
time provide for the body and soul of their constituents. 
An administrative science like any other 
science is concerned purely with factual statements. 
There is no place for ethical assertions in the body 
of science. 
1^ 2 
This, however, Is distinctly unhelpful when it 
cones to the actual management of organizations. Two 
va'itors of a popular text in Educational Administration 
for example note that scientific approaches to 
administration while able to provide invaluable inputs 
to educational decision-making in the form of hard 
Imox/lodce, concepts and fundamentals understanding-offer 
little direct help in formulating operation strategies 
for school adnzinistrators. 
This paper asserts that management science in 
general and school administration in particular need, 
as disciplines, to be restructed and reformulated. 
Our society is a society of organizations and 
institutions vet \re are unable to vigorously confront 
the nature of the organization and its role in 
providing social justice. We talk about roles and 
about leadership but pay scant attention to organiza-
tional morality and ethics. V/e are unable to decode 
the relationship between types of administration and 
school success. These should be at the heart of the 
study of management. 
If concepts as human justices, equality and 
freedom are to be meaninrful to us, we need to integrate 
1'.-3 
thorn on the totality of oiir academic reflections. 
Administrative and managerial thcorjr does not do this 
adoqnatoly. I beliovG that school administrations in 
particiilar must device a study of administration that 
asks how our fundamental organisational structures 
influence social relations", (1980). 
The recommendations as given above by V/iiliam P. 
Foster are very much in reliance \dth the findings of 
the study. 
6.3 Areas For Further Research 
This study has awakened the investigator into 
many other problems \;hich are in correlation with the 
study. It has evoked immunerable areas which need 
urgent attention. Some of the researches which can be 
carried out are given below : 
i) A study of job satisfaction in the Secondary School 
Principals and its impact on ttie Education of pupils. 
ii) A study of the Relationship between Principals 
Effectiveness and school climate. 
iii) A comparative study of Leadership behaviour of 
male and female Secondary School Principals. 
1 ^ 
Iv) A critical study of the effective relationsliip 
bet\;eon the Secondary School Principals and his 
teachers, 
v) An investigation into the criteria of selecting 
Secondary School Principals. 
vi) An approach to the training programs for increasing 
Principal Effectiveness. 
vii) A study of the difficulties and problems faced 
by the Secondary School Principals in School 
Administration and Organisation. 
viii) A study of the role of Secondary School 
Principals in improving the standard of School. 
ix) A study of the I--aximum and Average time given by 
High School Principals to the performance of certain 
duties during one School week. 
x) A study of the relationship betx-roen value of life 
of Principals and School climate. 
xi)A study of Principals personality and its effect 
on teacher morale. 
xil) A study of factors aCfcctlng the Leadership 
behaviour of High School Principals, 
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DIRECTIONS 
lliln invontory consists of 7B Itoms designed to 
sample role expectation of a competent Principal. There is 
considerable disagreement as to what these expectations 
should be what is v/anted is your individual feeling about 
the statements. Read each statement and decide how you feel 
about it. Then mark your answer against each statement in 
any one of the five columns. 
If you strongly agree put a tick mark ( \^) in 
column Sk 
If you agree put a tick mark ( N/' ) in column A ,,.. 
If you are undecided put a tick mark (v^) in 
column UD 
If you Disagree put a tick mark ( ^ ) in column DA .. 
If you strongly disagree put a tick mark ( v O In 
column SDA 
Name of School/ Institution 
Designation : Sex : 
Number of years in the position held : 
N.B.: Please write your name if you do not want to hide 
your identity. 
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Note : Think in terms of the general sitxiations rather than 
specific ones. There is no time limit but work as 
rapidly as you can. PLEASE RESPOND TO EVERY ITEM. 
Strongly Agree = SA, Agree = A, Undecided = UD, 
Disagree = DA, Strongly Disagree = SDA. 
S.No. Statements SA A ID DA SPA 
THE PRINCIPAL SHOULD .... 
1. Lay definite standards and 
insist on carrying them 
2. Be highly qualified though 
less experienced 
3. Gain confidence of teachers 
by keeping their short-
comings to himself and the 
teacher concerned 
h. Not involve the parents 
in school administration 
5. Be smartly dressed 
6. Renain calm and cool in 
problematic situations 
t . Be a skilled teacher 
also 
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5.No. Statements SA A UP DA SPA 
8, Alv;ays encourage the teachers 
to attend Inservice courses 
9. Be firm in his decisions 
10. Al^ -rays address the students 
himself whenever a policy 
announcement is to be made 
11. Be able to predict things 
before hand 
12. Remain open to criticism 
from teachers and other 
school members 
13. Be secular in making 
decisions 
1^. Always work as the captain 
of the team and not as a 
member of a team 
15. ^ake compromises with the 
teachers to avoid confrontations 
16. Regularly confer with the manage-
ment about the program and activi-
ties of the school 
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S.No. Statements SA A HP DA SPA 
17. Take immediate action whenever 
called for 
18, Circulate the agenda of the 
meeting during the meeting 
19. Not care for v;ell furnished 
library at the school stage 
20. Pay special attention to 
teachers physical comforts 
21. Take decision strictly on 
merit 
22. Establish through extra 
curricular activities a climate 
which encourages initiative and 
originality 
23. Not yield to pressure groups 
or threats from teachers 
2^ +. Take active interest in the 
arrangement of examinations 
25. Be present in the morning 
assembly 
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3. No. Statements , SA A UP DA 3DA 
26. Not bother about hidinc his 
emotions apparently. 
27. Be handsome 
28. Frequently take rounds of the 
School 
29. Arrange scholarships and awards 
for excellence in ext ra-curr icu-
l a r a c t i v i t i e s . 
30. Leave the cliildren to the i r 
parents for medical check-up 
31. I n f l i c t corporal punishment 
in order to maintain proper 
dlsciDline in school 
32. Not make judgement in haste 
33. Be very s t r i c t about the 
c leanl iness of his pupils 
3lf. See that a v/ell furnished 
l i b r a r y i s avai lable to the 
students and teachers 
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g,No. Statemontc SA A IJD DA SPA 
35. Give sufflclont notice to the 
tf^ achors about the buciness to 
be cond-ucted in staff meetings 
36. Keep himself av/ay from the 
examinations and let the 
teachers carry it. 
37. See that some of the admissions 
are done through donations 
38. Feel responsible for each and 
every activity going on in 
School 
39. Provide proper teaching 
aid to teachers 
•^0, Remains in the good books of 
higher authorities 
^1, Not necessarily actively and 
freely participate in the 
social life of the commuhity 
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IMMM statements s i i' "w DA MT 
f^-2. Try to outsmart his teachers 
in order to niakf^  his position 
obvious 
^3. Call parent teacher meetings 
frequen tly 
hk. Give M s Independent opinion 
regarding the requirements of 
a specific appoint in his staff 
k$. Not allow tlie management to 
interfere in internal adminis-
tration of the school 
If6, See that the non teaching staff 
does not remain as left outs in 
various programmes 
!+7. Sometimes take advantage of his 
supremacy by making the staff 
do his personal work 
^8. Inculcate the feeling of our 
school rather than my school 
by organising cooperative 
activities 
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S.Ho. Statements SA A UP DA SPA 
J+9, Think of the present problems 
only and leave the future 
to fate 
50. Present viev/s regarding general 
school problems through articles 
in books, magazines & newspapers 
51. 3e an experienced teacher though 
less qualified 
52. Be simply dressed 
53. Not have any physical disability 
5U-. Have varied interests in 
addition to teaching 
55, Be satisfied with usual school 
routine running smoothly 
56. Be considerate in giving 
admissions on the basis of 
caste and creed 
17^ 
3".Tb~. Statements ~~ SA A UP DA SPA 
•^7. Lot tho Vico/Prlnci])al or 
any other senior teacher 
address the students on his 
behalf 
58. Change his decision 
according to situation 
59. See that medical aid is 
readily available in School 
60, Allow his staff members to 
carry out their duties ^•/ith-
out keeping strict watch 
6l, Kaintain records of all the 
School activities 
62. Remain indifferent with his 
students tidyness 
63. Provide provision and 
opportunities for scholarships 
and a\-;ards for excellence in 
academics 
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g.IIo. Statements SA A UP DA SPA 
6^. Wisely u t i l i z e the community 
resources in curricuilum 
65. Always co-operate with the 
management in the select ion 
and appointment of teachers 
66. Not bother for popularity 
among higher authorities 
67. See tliat the non teaching 
staff i s not equated with 
teaching staff in co-
cur r icu lar a c t i v i t i e s 
68. Not he conscious of h is 
s t a tus in school 
69. Make remarks openly 
against teachers 
70. Make i t point to have children 
medically examined every year 
7 1 . Only take o f f i c i a l work from 
teachers 
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a. No. Statomcnts SA A UP DA SPA 
72. Consiilt his teachers before 
makinn a chanco which I s 
going to affect them 
73. Be sa t i s f i ed by reading 
a r t i c l e s in magazines and 
nev/spapers 
7^. Keep attending seminars and 
conferences a t various levels 
75. Let the vice-pr incipal or 
any other senior teacher 
look af ter the assembly 
76. Provide special coaching 
f a c i l i t i e s for SDortsmen 
and -women 
']'], Take decisions independently 
78. Never give corporal 
puni shment 
AfPfiNPI^- IJ. ^^^ 
A mkimm OF riiiNcirAL IIII''1'']:;CTIVENE33 
DIRECTIONS : 
This inventory consists of 60 items designed to 
measure Principal Effectiveness. It may be defined as 
the competency \iith which the Principal runs the school. 
You are reqiiired to give your honest opinion 
regarding each statement with reference to your Schoo;i 
Principal. Check v;hether the mentioned characteristic 
(Statement) is present in your Principal and then mark 
your answer against each statement in any one of the 
five columns. 
If you Stitngly Agree put a ( mark in column SA 
If you Agree put a (v ) mark in column A 
If you are Ibdecided put a ( v^) mark in column UD. 
If you Disagree put a (x/') mark in column DA, 
If you Strongly Disagree put a ( \/) mark in column SDA. 
Name of School : ^ 
Designation : S^ex 
Number of years in the position held : 
Note : There is no time limit but work as rapidly as you can. 
PLEASE RESPOND TO EVERY ITEM. 
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Strongly Agree = SA, Agree = A, Undecided = UD 
Disagree - DA, Strongly Disagree r: SDA 
S.No. Statements SA A ID DA SDA 
THE PRINCIPAL 
1. Possesses high qualification 
though less experience 
2. Gains confidence of teachers 
by keeping their shortcomings 
to himself and the teacher 
concerned, 
3. Does not Involve the parents 
in school administration 
h-. Takes care to "be smartly 
dressed. 
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5. Remains calm and cool in 
problematic s i tua t ions 
6. Teaches vdth s k i l l 
7. Always addresses the students 
himself whenever a policy 
announcement i s to be made 
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S.No. Statements SA A UP DA SPA 
8, Predict things before hand 
9. Remains open to criticism from 
teachers and other school . 
members 
10. Remains secular in taking 
decisions 
11 . RegiiLarly confers -with the 
manai^enent about the program 
and a c t i v i t i e s of the school 
12. Does not bother for a well 
furnished l ib ra ry in the 
School 
13. Pays special a t t en t ion to 
teachers physical comforts 
1^. Takes decision s t r i c t l y on 
meri t . 
15. Establishes throi:igh extra-
cur r icu lar a c t i v i t i e s a climate 
which encourages i n i t i a t i v e and 
o r i g i n a l i t y 
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S.No. Statements SA A UP DA S D F 
16. Does not yield to pressure 
groups or threats from teachers 
17. Takes active interest in the 
arrangement of examinations 
18. Takes care to be present in 
the morning assembly 
19. Is handsome 
20. Frequently takes rounds of 
the school 
21. Leaves the children to their 
parents for medical check up 
22. Inflicts corporal punishment 
in order to maintain proper 
discipline in school 
23. Sees that a well furnished 
library is available to the 
students and teachers 
2^. Gives sufficient notice to the 
teachers about the business to 
be conducted in staff meetings 
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3.No. Statements SA A UP DA SPA 
25. Keeps himself away from the 
examinations and lets the 
teachers carry it 
26. Feels responsible for each 
and every activity going on 
in school 
27. Provides proper teaching aid 
to teachers 
28. Remains in the good books of 
higher authorities 
29. Does not necessarily and 
actively participate in the 
social life of the commuhity 
30, Tries to outsmart his teacher? 
in order to make his position 
obvious 
31. Gives his independent opinion 
regarding the requirements of 
a specific appointment in his 
staff 
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S.No. Statements SA A UP DA SPA 
32. Sees that the non-teaching 
staff does not remain as 
l e f t outs in various 
programmes 
33. Sometimes takes advantage of 
his supremacy by making the 
s ta f f do h is personal '^ rk 
3I+. Inculcates tlie feel ing of 
our school ra ther than ray 
school by organising 
cooperative a c t i v i t i e s 
35. Thinks of the present problems 
only and leaves the future to 
fa te 
36. Presents his vlevfs regarding 
general school problems through 
a r t i c l e s in books, magazines 
and nev;spapors. 
37. Is often simply dressed 
38, Is devoid of any physical 
d i s a b i l i t y 
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S.No. Statements SA A UP DA SPA 
39. Has varied i n t e r e s t s in 
addition to teachinc 
ho. Remains sa t i s f ied with jus t 
the usual school routine 
running smoothly 
^•1, Shoys consideration in 
giving admissions on the 
basis of cas te and creed 
^2 . Lets the Vice-Principal or 
any other senior teachers 
address the students on 
his behalf 
^ 3 . Sees that medical aid i s 
readi ly avai lable in school 
hh. Allovrs his staff members to 
carry out t he i r duties \d th -
out keeping s t r i c t v;atch 
h5. Maintains records of a l l the 
school a c t i v i t i e s 
I8if 
S.No. Statements SA A I3D DA SPA 
k6. Remains indif ferent with h i s 
otudonto ticlynoan 
k7» Provides provision and 
opportuni t ies for scholarships 
and avrards for excellence in 
ac ademic s 
^ 8 , Wisely u t i l i z e s the community 
resources in curriculum 
5+9. Remains immune to popularity 
among higher au thor i t i e s 
50. Sees that the non-teaching 
staff i s not equated with 
teaching staff in 
co-cur r icu lar a c t i v i t i e s 
51. Is not conscious of his s ta tus 
in school a l l the time 
52, Malces i t a point to have 
children medically examined 
every year 
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3JJo. 3 ba torn oats" SA A UP DA SDA" 
53. Only taken o f f i c ia l •work from 
tr-acborr. 
5^ +. Consults Ills teachers before 
making a change i^ lch i s going 
to affect them 
55- Remains sa t i s f ied by reading 
a r t i c l e s in magazines and 
newspapers 
56. Keeps attending seminars and 
conferences at various l eve l s 
57. Lets the Vice-Principal or 
any other senior teacher look 
a f te r the assembly 
58. Provides special coaching 
f a c i l i t i e s for sportsmen 
and •'.•romen 
59. Takes decision independently 
60. Never gives corporal 
puni shment 
APPENDIX- I I I 
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I'lP'/^'li^AMlKi '^^ "^ G^'^ ^^ L^ n a N c i r A L s 
INFORMATION PLANK. 
Please answer the following questions as carefully and 
as correctly as you can. 
PART - I 
Name of School 
Designation .Age _Sex 
1, Experience as Principal Year 
2. Experience as teacher Year_ 
_Month3 
Months 
3. Educational qualifications 
k. Number of Seminars/ Conferences attended. 
5. Number of papers published ___________ 
6, Number of certificates/rewards received in 
academics 
7. Number of certificates/ rewards received in extra 
curricUlar activities 
PART - II 
1. Religion Caste 
2. Educational qualifications of 
Father Mother Children 
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3. Occupation of 
Father _Mother Children 
k. Is your house rented ? Yes/ No 
a. Is your house pakka? Yes/No 
b. How many rooms are there In your house? 
5. Kindly put a tick mark ( v ^ ) against the cultural 
possessions listed below, in case you have them. 
















Air Conditioner ( ,) 
Car ( ) 
Scooter ( ) 
Television ( ) 
Radio ( ) 
V.C.R. ( ) 
Room Cooler ( ) 
Cooking gas ( ) 
Stove ( ) 
Ibt plate ( ) 
Oven ( ) 
Mlxi ( ) 
Pressure Cooker ( ) 
Musical instruments ( ) 
Steel Almirah ( ) 
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16. Steel Utensils 
17. China Crockery 
18. Dining Table 
19. Electric Fan 
20. Electric Press 
21. Qaleen 
22. Washing Machine 
23. Dunlop Beds 
2k,, Niwar cots 
25. Table 
26. Chair 
27. Steel trunks 
28. Glass Ware 
29. Table lamp 
30. Wall Pictures 
31. Flower Pots 
32. Thermos Flask 
33. Tooth Paste 
3^. Tooth Brush 
35. Soap Case 
36. Shaving Set 
37. Door Curtains 
38. Sevdng Machine 
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PART - III' 
Given below Is a list of statement showing attitude 
towards teaching. You are required to put a tick mark 
( \ ^ in any one of the five columns given against 
each statement, which according to you is most 
appropriate. 
S.No. Statement Strongly Agree IJri Dis- Strongly 
Agree Decided Agree Dis-
^ ^RZee,, 
1. Teachers lead vocation-
ally unsatisfied lives 
2. People give much 
respect to teachers 
3. Most people regard 
teacher as a poor 
creature. 
h. The colleagues I 
work with make me 
en;3oy this 
profession 
5, It is better to join 
some other profession 
better than become a 
teacher 
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SA A m—m.—3i3r 
6, School Authorities do not 
deserve co-operation from 
teachers 
7. Teaching is dial because 
teachers deal only v/ith 
facts out of books 
8, Economic Status of teachers 
is not low. 
9. Correction of pupils script 
is most tiring job. 
10. Given a fresh opportunity 
for choosing a career, I 
will again choose teaching. 
11. Teaching is boring because of 
repetition of similar work. 
12. Teaching profession does not 
attract brilliant and efficient 
persons. 
13, By nature the school children 
are trouble some creatures. 
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• ^ I I TJD DI WIT 
^h. Teachers are not given due 
respect by the socie ty . 
15. The work of teachers i s 
i n t e re s t ing because of 
var ie ty of a c t i v i t i e s . 
16. Society appreciates 
teachers work. 
17. The teaching profession 
is one among the few 
noble professions. 
18. Teaching profession provides 
opportuni t ies for s a t i s f a c -
t ion of my a b i l i t i e s and 
capac i t i e s . 
19. Econranic condition of a 
teacher makes me d i s l i ke t h i s 
profession. 
20. To control students i s 
headache for teachers. 
21. The heads seems to believe 
in policy of divide and ru l e . 
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SA A W DA SDA 
22, Kind treatment of teachers 
spoil the students. 
23. Opportunity of further 
progress are lacking in 
teaching 
2^ -. No profession is as good 
as teaching 
PABT - IV 
A. Given below are few questions each provided with alternative 
answers. You are required to give your personal opinion 
in the form of numericals in the brackets provided, 
i) If you think that alternative (a) is agreeable and 
alternative (b) is disagreeable then you give 3 marks 
to Ca) and 0 marks to (b) similarly if you think that 
alternative (b) is agreeable and (a) is disagreeable 
then you give 3 marks to (b) and 0 marks to (a), 
ii) If you think that alternative (a) Is a better alter-
native than (b) then you give 2 marks to (a) and 1 
mark to (b) similarly if you think that (b) is better 
alternative than (a) then you give 2 marks to (b) and 
1 mark to (a). 
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1. For the fuLfllment of the aims of humanity which 
subject is more important. 
T (a) Science ( ) 
R (b) Religion ( ) 
2. What should be the aim of scientific researches? 
T (a) Search of truth ( ) 
E (b) Fulfilment of practical objectives ( ) 
3. Whose work is more important in social reconstruction. 
R (a) Swami Vivekanand ( ) 
P (b) Mahatma Gandhi ( ) 
h. Suppose you have all the capacities and facilities, 
what would you like to become ? 
P (a) Politician ( ) 
E (b) Businessman ( ) 
5. What is your opinion about the holy books, Ramayana, 
Geeta, Quran and Bible ? 
T (a) They are tales and literature of 
high quality ( ) 
R (b) They are tales of spiritual knowledge ( ) 
6. Which work of modern leaders, you consider to be 
more important ? 
E (a) Fulfilment of Economic objective ( ) 
P (b) To impress others in order to strengthen ( ) 
ones organisation. 
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7. What impresses you most in a grand function ? 
P (a) Strength principles and importance of 
institution. ( ) 
A (b) Excellent decoration and glamour ( ) 
8. In your opinion, which moral characteristic is 
more desirable and important in an ideal person, 
R (a) Lofty principles and piousness ( ) 
S (b) Selflessness and sympathy ( ) 
9. If you are able enough and you are appointed as a 
teacher which subject would you like to teach. 
A (a) Poetry ( ) 
T (b) Research ( ) 
10. While reading a daily newspaper, you find out the 
following information at a time, X'/hich vrould you 
prefer to read ? 
R (a) Efforts for peace of religious leaders ( ) 
A (b) News about film stars ( ) 
11. While reading a newspaper, you come across two items, 
which would you prefer to read first ? 
P (a) Information regarding decision of 
supreme court ( ) 
T (b) Information regarding latest scientific 
discovery. ( ) 
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12. V/hen you enter your place of worship what impresses 
you most ? 
R (a) Sp i r i tua l atmosphere of prayers ( ) 
A (b) Fine a rch i t ec t of the building ( ) 
13. If you have enough time, how wi l l you spend i t ? 
E (a) In improving your f inancial conditions ( ) 
S (b) In doing social services ( ) 
1^-. If you get the opportunity to see a new bui ld ing, 
what i-rould you observe. 
A (a) Modem arch i tec t of tha t building ( ) 
T (b) Sc ient i f ic aspect in the construction 
of the building ( ) 
15. Suppose you v i s i t a backward community and you have 
a l l the f a c i l i t i e s to develop the community, what 
w i l l you l i k e to do ? 
S (a) Establishment of a society for socia l 
progress ( ) 
E (b) Establishment of industry to better 
their economic condition ( ) 
16. What should the present day temples, mosques and 
churches aim for ? 
S (a) Stress on propagation of sympathy ( ) 
R (b) Stress on propagation of spirituality ( ) 
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17. While waiting for a train, how would you like 
spend your time ? 
T (a) By readinp; scientific and literary 
magazines ( ) 
A (b) By reading magazines of art and culture ( ) 
18. On which topic would you like to listen to a lecture. 
P. (a) Comparative superiority of Indian and 
any foreign government ( ) 
R. (b) Importance of religious myth and 
belief. ( ) 
19. In your opinion, what should be the aim of education, 
E (a) To provide p r ac t i c ab i l i t y and perfectness in 
wordly a f f a i r s . ( ) 
S (b) To edix;ate on social and nat ional 
development. ( ) 
20. V/hose biography would you l i ke to read ? 
P (a) Rulers l i ke Samrat Ashok, Sikandar, 
Akbar e tc . ( ) 
A (b) About film Ar t i s t s ( ) 
21. I s modern India ahead of Ancient India in 
i ndus t r i a l and sc i en t i f i c f i e lds ? 
E (a) Yes ( ) 
T (b) No ( ) 
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22. If you have to work in an i ndus t r i a l organizat ion, 
the salary being equal, -v^ich post would you prefer ? 
S (a) Advisor of vrorkers ( ) 
P (b) Administration ( ) 
23. Out of the following books which would you l i k e 
to read ? 
R (a) History of development of Indian 
re l ig ion ( ) 
E (b) History of development of Indian 
Industries ' ( ) 
2h. How can materialistic downfall be checked ? 
S (a) By making citizens realize their duties ( ) 
T (b) By providing knowledge of fundamental 
rights of human behaviour ( ) 
25. Suppose you have the capacity to raise the standard 
of living of people and can change the public opinion, 
wliat would you prefer. 
S (a) Change in standard of living of people ( ) 
P (b) Change in public opinion. ( ) 
26. On which topic would you like to hear a speech ? 
S (a) Progress in social services in any part of 
the world. ( ) 
A (b) Progress in art and handicraft/ ( ) 
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27. All the facts vouch that the reason for the present 
day -world is because of ? 
R (a) Power of god ( ) 
T (b) Natural rules and regulations ( ) 
28. On which topic would you prefer to listen to news 
on radio ? 
E (a) Details of market rate ( ) 
A (b) Advertisement of movies ( ) 
29. ^ hich type of Education would you like to give to 
your children ? 
R (a) Religious Education ( ) 
S (b) Physical Education ( ) 
30. Which thought impress you more 
A (a) Musical life develops human point of 
view. ( ) 
S (b) By educating untouchable persons 
(Hari^ aiis) social unequality can be 
removed from society. ( ) 
B, Given below are questions, each provided with four 
answers. You are required to rank the answers in the 
order of preference by assigning k marks to the answer 
you prefer most, 3 marks to the one assigned second 
preference 2 marks to the one you give third preference 
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and 1 mark to the one you prefer least. 
1. According to you what should be the aim of a good 
governmont ? 
E (a) Develop trade and industries ( ) 
S (b) Eradicate social evil. ( ) 
P (c) Maintain better relations vdth other 
countries. ( ) 
R (d) Implementation of policies and rules 
according to religion, ( ) 
2. In your opinion a person who vrorks hard through out 
the week should spend his holiday on which recreation ? 
T (a) In increasing his knowledge by reading 
good books. ( ) 
P (b) In political activities. ( ) 
A (c) In music conferences, Cinema, dramas ( ) 
R (d) In listening to religious speeches. ( ) 
3. Suppose you have the capacity to alter the educational 
progress in schools of your city. What would you like 
to do ? 
E (a) Increase the professional aspects of 
different Curriculiin ( ) 
T (b) Pay special attention on practical . 
subjects. ( ) 
200 
;; (c;) J'lncour/icf* Uu^ rjLutly o!" i j oc lu l j j roh lomn ( ) 
A (d) Encourage the st\:dy of music and other 
Cine a r t s . ( ) 
'+, ' . / ill you l i k e friend of your sex, who i s 
E (a) Perfect , laborious, p rac t i ca l and r ich ( ) 
R (b) Thinks over the conditions of his 
l i f e from re l ig ious point of viev/., ( ) 
P (c) '.'Tio has qua l i t i e s of leading and 
organising. ( ) 
A (d) V/ho has a r t i s t i c a b i l i t y . ( ) 
5. If you are l iv ing in a small town and your income i s 
more than suf f i c ien t , how \>/ill you spend i t ? 
E (a) ?or the progress of Indus t r ia l production 
and business. ( ) 
R (b) For the progress of vrorks of local 
re l ig ious organisat ions. ( ) 
3 (c) In the construction of childrens park ( ) 
A (d) For social Welfare. ( ) 
6. l/hile watching a drama, what type of scene 
you enjoy more ? 
P (a) Scene related to l ives of great men ( ) 
A (b) Dance, music and other dramatic scenes ( ) 
3 (c) Scones re la ted to joy and sorrows of 
h-uaan l i f e . ( ) 
T (d) Froblerat ic scenes. ( ) 
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7. Suppose you are qualif ied for the following nos ts , 
a l l having equal income, which \'rould you prefer . 
T (a) Teaching ( ) 
E (b) Income tax off icer ( ) 
R (c) Religious speaker ( ) 
P (d) Po l i t i c i an ( ) 
8. If you have suff ic ient time and money, how would you 
u t i l i s e i t ? 
A (a) In col lect ion of fine sculptures . ( ) 
3 (b) In opening schools for adul t s . ( ) 
P (c) Kal:ing efforts for a government job. ( ) 
E (d) In money exchange by organising 
i ndus t r i a l establishment. ( ) 
9. In the evening, in the company of your friends of 
the san.e sex, which tonic \-rould you debate on. 
S (a) Problems of unemployment. ( ) 
T (b) Literary ta lks ( ) 
A (c) Scient i f ic progress ( ) 
3 (d) Social improvement. ( ) 
10. If you have the capacity and conditions are a lso 
favourable in \'hat type of a c t i v i t i e s would you 
pursue your summer vacation ? 
T (a) w'riting and publishing books ( ) 
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A ("b) Stay at a hill station and enjoy the 
natural scenes. ( ) 
P (c) Participate in games and sports. ( ) 
E (d) Experience and iinder ^ o training 
regarding business establisliments. ( ) 
